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ABSTRACT 

An economics project for third grade children is 
described and lessons for teaching basic economic concepts are 
provided. In the first semester, students studied basic economic 
concepts; in the second semester, they learned about the origin, 
production, and distribution of rice and poultry .and how these 
products affect the local and state economies of Arkansas. Lessons, 
which are described in the report, involved students in many 
activities, such as reading and discussing books, analyzing movies , 
and preparing a mini-factory. At* the end of the year^ the students 
created and produced an original play based on their economic study. 
Throughout the project, many outside resources were used. For 
example, parents, grandparents, and friends involved in the poultry 
industry from labor to management shared their knowledge and 
experience. A Filipino student from the University of Arkansas 
explained labor of the Philippines in comparison to the technology of 
the U.S. farmer. High school members of the Future Farmers of America 
served as mentors and made presentations to the students. Questions 
selected from the "Primary Test of Economic Understanding" were 
administered on a pre- and posttest basis. Significant advances were 
recorded. (RM) 
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£}• INTRODUCTION: . SSSiT 

Q For many years Arkansas's economy has been largely dependent 

UJ 

upon two agriculture products: poultry and rice. I had become 
increasingly aware of the important role that one of these products, 
poultry, plays in our commun i ty . More Importantly, during the 
year 1981-82, I noticed that the families of most of my students 
were either directly or indirectly dependent upon the poultry in- 
dustry. This knowledge, combined with a balanced mixture of children, 
both in learning styles and ability levels, sparked the idea of * 
creating an economic stew. 



Results of the 'Primary Test of Economic Understandings 1 
given as a pre-test at the beginning of the fall semester, revealed 
that the students in my room had an adequate background for under- 
standing economics. The children were eager to begin the project 
and soon my classroom was an economic kitchen. Before preparation 
began there were some basic rules of the kitchen which had to be 
learned. Concepts of scarcity, specialization and especially a 



new vocabulary were the first measuring units to be mastered. 
\ Basic economic concepts were reinforced by viewing the weekly tele- 

vision series 'Pennywise' and selected films from the 'Trade Off 
series. 
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During, the second semester we concentrated on an in depth 
study of poultry production and how it affected the economy of 
Northwest Arkansas, We also researched the production of rice and 
found that Arkansas is a leading producer of this product because 
of the geography, topography and accessable waterways of the Eastern 
Rlains. 

Many resource people assisted and enriched our project. 
Former students who were members of the Future Farmers of America 
club served as mentors and parents of the class members who were 
professors in the school of agriculture at the University of Arkansas 
were guest speakers. Other parents of students who owned small 
farms and were employees of large enterprises shared their knowledge 
and expertise on the subject of poultry and/or rice production. 
We supplemented classroom learning with a field trip to a local 
hatchery where we saw mass production of poultry. 

By the middle of the second semester students were productively 
engaged in researching the origin, production and distribution of 
these two products which place Arkansas number one in the nation 
and take us into the international trade market. As the end of the 
year approached, we pulled our productive resources together and 
created an original play based on our economic study. It demonstrat- 
ed understanding and application of complicated concepts. Our 
project brought the world into our classroom. It extended information 
and provided entertainment for our families, friends and invited 
guests. It took the classroom into the community when our play aired 
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over open channel television* 

GOALS AND OBJECTIVES: 

My long range goals for 1981-82 were three fold. The first 
was to teach my students 'How to Learn 1 by presenting lessons on 
appropriate levels of learning and to allow for a variety of learn- 
ing styles. Secondly, I wanted the children to gain a 'Love of 
Learning 1 and to'have a positive attitude toward self, work and 
citizenship. Lastly, I wanted them to be able to recognize and 
apply basic economic concepts and democratic principles in daily 
living., I taught to the fol lowing .objectives. 

The students will be able to: 

A. Differentiate between goods and services. 

B. Identify and classify Productive Resources. 

C. Catagorize Capital Goods as durable and non-durable. 

D. Demonstrate ability to comprehend and apply the 
concept of extending resources by specializing, 
dividing labor and using modern technology (machines 
in the classroom). 

E. Recognize the need for group cohesiveness by writing 
a social contract and electing class officers. 

F. Discriminate between producers and consumers. 

G. Demonstrate that productivity depends on human know- 
ledge, skill and work attitude. 

H. Demonstrate understanding that scarcity exists be- 
cause there are limited resources. 

I. Identify Opportunity Cost as the alternative given 
up when choosing between competing alternatives. 

J. Solve problems by using the five steps of economic 
analysis. 

K. Demonstrate understanding that a democratic society 
guarantees a voice in the market and freedom to run 
for elected office. 
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L. Demonstrate understanding that Arkansas enjoys a 
comparative advantage compared to other states in 
our country, 

M, Demonstrate understanding that communication with 

other people increases knowledge, improves understand- 
ing and usually results in mutual respect. 

N. Demonstrate that the system of specialization requires 
the combined services of many people which leads to 
interdependence andcreates a need for world trade. 

0. Demonstrate ability to transfer and apply economic 
concepts by creating an original dramatic production 
based on research and study. 

Early in the year I began to teac K basic economic concepts in 
short, structured lessons. I followed sound principles of learning 
and used appropriate instructional skills. The format for the 
initial teaching stated the specific concept and objective. I 
taught to the objective through a series of steps: explanation, 
q< stions, and responses. The lessons were culminated with activities 
appropriate for reinforcement, practice and/or evaluation of the 
learning. The careful presentation of the initial learnings served 
to prevent gaps^ in understanding the structure of the parts of our 
economy. Later in the year students weref' able to comprehend the 
reaction of one segment of the economy stimulating another segment 
as they transfered their knowledge. The introductory lessons were 
designed to identify and define economic terms to be used synonymously 
with familiar words for goods and services in our learning environ- 
ment. Application of this new language generated enthusiasm as the 
children discovered new relationships in the world around them. We 
applied economic vocabulary to all areas of the curriculum. For 



example, we used the five steps of economic analysis to predict 
solutions to problems presented in stories from the basal reading 
series. We labeled events in literature in terms of economic 
concepts. The following lessons (lessons A and D) are examples of 
the format described above. 

LESSON A. Objective: The students will demonstrate an understand- 
ing of the difference between goods and services. 

On the first day of school some children failed to bring 
pencils (tools) needed for doing (producing) their school work. 
I capitalized on this situation by defining a pencil as a capital 
good, necessary for producing work* The word 'pencil' was written 
on a card cut in the shape of a fish, which had a magnetic tape 
on the back. It was placed in a box marked GOODS . I asked a 
student to sharpen some new pencils saying; "You are providing 
a service when you sharpen pencils. 11 The words 'sharpening pencils 1 
were written on fish shaped cards and dropped into a box marked 
SERVICES . The children were asked to name other goods and services 
and these words were also dropped into the appropriate boxes. 
Following a session of questions and answers the children were 
asked to write other words and place them in the correct boxes. 
Those who failed to place the words in the correct boxes were 
helped and given the chance to place their cards in appropriate 
boxes. # 

The final activity of this lesson was a worksheet. Children 
were asked to circle pictures of goods with a red pencil and pic- 
ture* of services with a blue pencil. They were told to expect 



a check up at the end of the day* 



Movie M We Want Goods and Services" #1629 
Movie "The Mailman (Public Goods and Services) #865 
Filmstrip "Primary Economics 11 BFH, 1973 #330 

LESSON D: Objective: The students will be able to categorize 
goods as capi taj durabl e or non-durable goods by touching the 
correct machine when asked to do so. Machines in our room include: 
record player, cassette recorder, and film strip machine. 

I began in August by telling the students that we would 
use machines daily in our class. Some of them had very little ex- 
perience handling machines and were unfamiliar with the correct 
names of the various machines. I described durabl e goods as those 
expected to last a year or longer, and those that would be consumed 
in less than a year as nondurable goods . We talked about how 
machines would save time (a very scarce resource) and provide a fun 
way of learning. We played the game "fish" a^ described in Lessons 
A and B by writing names of capital durable and non-durabl e goods 
on tagboard cards shaped like fish. Studerts were transferring 
concepts introduced in Lessons A through C and applying them cor- 
rectly. This lesson was extended over several days* Students took 
turns identifying and touching capital goods in the classroom. 
They were app'lying concepts taught accurately. 

We selected the record player as the machine to be described 
and demonstrated. Students listened as I taught the specific 
steps of the correct use of the record player. One machine was 
introduced and demonstrated at a time. Just before the Labor Day 
weekend, I read the book Labor Day by James Marnell. The children 
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were shocked to hear about the child labor of long ago. They were 
surprised that little children worked in factories. We talked 
about the jobs that children do today and I explained about a custom 
in my class where the children assume responsibility for the care 
and up-keep of the classroom. They wanted to know all about this 
idea and were very interested in applying for jobs. I asked them 
to think about it over the week-end and talk with their parents 
about the goods and services they provide. The students returned 
to school the Tuesday after Labor Day, excited and ready to talk 
about their parents' jobs. They were more interested in the job 
they wanted in the class. The jobs available included: Audio- 
visual Technician, Animal Caretaker, Fish Keeper, Librarian, 
Calendar Attendant, Supply Patrol, Inspector, Assistant Teacher 
and rrrany others. Students served for two week periods as special- 
ists providing services and extending resources. At the end of two 
weeks the new assistant teacher hired a new crew of workers from 
job applicants and they moved in a circular flow. 

Activity: .Students demonstrate ability to operate and care 
for audio-visual machines (capital durable goods) as they provided 
services needed in presenting films. 

Activity: Play the game "Fish" using names of the machines 
used in the classroom. 

Activity: Movie, H We Want Goods and Services 11 #1629. 
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Student specialists (human resources) role played in jobs 
as producers of goods and/or services which were described in Lesson 
D. This modified simulated game created a circular flow of producers 
and consumers which remained in effect for the entire year. 

Early in the year I read The True 8ook of Freedom and the 
U. S. Family by Paul Witty and You and Democracy by Dorothy Gordon 
to my students. We then formed a mini-democracy and elected class 
officers. We wrote a Constitution on Constitution Day. This combined 
a blend of democracy and authority. Our class became a living/learning 
laboratory with value orientation at the center of the learning process. 
Students observed daily peer interaction for examples of value qualities 
worth modeling. Charts similar to those shown below were created and 
displayed in the room. 

Raising hands for attention A 

Meeting class officers Feeling sorry for people 

^Saluting the flag £ 

Protecting friends Entertaining little sisters 

Entering the room quietly £alling sick friends 

Creating a Constitution Telling people you care 

Taking jobs J_nv;ting vistors in 

0 

Noticing good deeds 

During the second semester we discussed plans for our study 

of poultry and rice. We decided to hatch baby chicks at Easter time 

as a culmination to our project, but impatient children anxious to 

share their knowledge of poultry production changed the course of our 

study. Early in March a little girl and her grandfather, who worked 

at a locel hatchery, appeared at the classroom door with fertile eggs 
i 
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due to hatch at periodic intervals. We immediately began to learn 
about the free enterprise system as jobs were created to provide for 
the needs of the chicks, A father was called and he brought a card- 
board box and a light bulb. Several children worked to build a home 
for our baby chicks. Other students accepted jobs pounding pellets 
into mash with our class gavel. Others assumed responsibility for 
morning and afternoon feedings whUe a little girl accepted employment 
changing the water. Children gladly accepted work cleaning the in- 
cubator twice a day as a break from regular class routine. I became 
chicksitter at night for one small chick in need of special care. 
Our class had reached full employment without trying. Some people put 
in overtime on week-ends and early in the morning before school had 
begun. 

Students began to bring eggs of all sizes. They gave demon- 
strations to prove their predictions about the contents of the 
interior of the eggs, especially the yokes. Our project had not 
officially begun and things were already out of hand. It was 
definitely time to get organized, set goals and prioritize time. 

Early in the year I had assessed ability levels and learning 
stales and I thought I could predict with accuracy which students 
would emerge as leaders, but a secret ballot election proved me 
wrong. A student who had competed in the county and state fairs 
was elected Director of Project Economic Stew. A shy little girl, 
a migrant student who traveled over the state with her parents, be- 
came Mapmaker Chairperson and two avid readers were elected to Current 
Event Coordinator and Research Supervisor respectively. The job of 
Bulletin Board Coordinator was placed in the capable hands of 
an artistic student and a little girl who displayed domestic 
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qualities, was made Editor of our chicken/rice cookbook. Third 
graders exercised their right to vote and remembered to elect people 
with appropriate qualifications rather than voting for friends. 

The Director of Project Economic Stew made construction 
paper folders for members of his executive committee and scheduled 
meetings, resource speakers, and activities to launch our study 
of Arkansas's agriculture products. Bulletin boards immediately 
began to reflect the efforts of the Research and Current Events 
Committees 1 efforts to gather information on the subject. Map- 
makers came to class early in order to enlarge sections of our 
state map to show products, roads for transporting the products, 
and waterways that give Arkansas a comparative advantage in getting 
products to consumers in far distant lands. 

The world of business came to our classroom as resource 
people demonstrated their capital goods related to both large and 
small scale poultry production. A father of a student and sales- 
person for a large poultry producer reported on the history of a 
large enterprise. He used a fact sheet and spent several hours 
telling the children about all stages of production^ processing 
and distribution of poultry. He culminated his visit with a tasting 
party. The children observed and helped him to heat poultry pro- 
ducts in a microwave oven which provided many new experiences 
for some of my children. Before leaving our class he invited us 
to the hatchery where we all observed mass production that staggered 
the imagination of even the parents who accompanied us on the trip. 

Seniors from our local high school who were members of the 
Future Farmers of America Club offered to servi as mentors. The 
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sponsor, a high school teacher, came and met with our executive 
committee to make specific plans. He marveled at the information 
the children had already gathered and scheduled four lessons to be 
presented on specific days. Our calendar was marked so that we 
would be ready for the demonstrations, movies., and reports. The 
interaction of highschool students who had been in my room nine 
years earlier and my thi rd. graders was an enriching experience and 
mutually beneficial to all people. It bridged gaps between small 
children and older students who traveled to school on the same bus. 

A professor from the University of Arkansas Extension Services 
brought rice samples to our class. He explained the modern seeding, 
Fertilizing and harvesting methods used in our country where advanc- 
ed technology is an accepted fact. H^ informed the children about 
soybeans, another important Arkansas crop, and brought some of its 
by-products for the children to see. 

A Philippine student from the university visited our class 
to demonstrate rice planting in a less developed country where 
carabou and human beings are the primary source of labor. This 
gave us a chance to compare our modern methods using high technology 
with methods requiring long hours of backbreaking work by human 
resources. 

My students corresponded with the American Rice Council 
and received fantastic materials and activities related to rice 
production in America. The children wrote letters of appreciation 
to resource people and corresponded with the family of our Philipino 
vi s i tor. 

The information gathered from all sources equipped my 
students with knowledge that enabled them to comprehend and appreciate 
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large scale poultry production. * When we went on our field -trip 
It raised their level 'of. comprehens ion to Qnexpected levels of learn- 
ing beyond the mere acquisition of knowledge. 

The end of the year was close at/hand and we decided to 
apply our five steps of economic analysis to prioritize the Ve*- 
maining time left. We decided to create a play using all the 
information we had learned about rice and poultry production. 
Opportunity Cost had a new meaning as children sacrificed one choice 
for another. Standing committees of Project Economic Stew re- 
designated jobs. The Research and Current Events Committees join- 
ed forces with the Mapmakers to decorate the background for our 
play. They created more scenery as needed. Enlarged sections of 
Arkansas were reassembel ed and superimposed over a larger map of 
the United States. ^These maps provided the center focus for our 
backdrop. The maps represented the relationships between the en- 
vironment 3nd products in our market economy. They introduced 
the audience of our pl-ay: n Ch4ckenomics ar>d the Traveling Rice- 
grains 11 to various character I st i s of Arkansas. They showed where 
rice originally arrived in our country on the shore of Charlestor, 
South Carolina. This was revealed in our play as students drama- 
tized the arrival of a ihip blown off course while enroute to 
England from Madagascar. We also, traced the waterways and' highways, 
which showed routes used for transporting our products to the con- 
sumers. Pictures and symbols defined the location where rice and 
poultry are grown. By examining in a parallel fashion such factors 
as family life, transportation, culture and environmental conditions, 
students were able to compare various elements o^ our economy such 
as trade and Interdependence. Songs for our play related factual 



r 



-13- 

information about our two principle products. At this stage in the 
year my children were totally involved at Ful V employment. Special 
invitations were designed by a little boy who used yellow rickrack 
and colored rice to decorate the front cover. They were written 
and mailed by the Secretary of Project Economic Stew, Family members, 
friends, and invited guests created a full audience for two per- 
formances of our play. Children who had produced simple construction 
paper costumes, written songs, and scripts enjoyed the rewards of 
their productive labor. They gained a sense of well being, dignity 
and pride in their state'as they dramatized the application of 
high level economic concepts. The classroom learning was taken into 
the community through open channel television when our play was 
aired on several occassions. 

EVALUATION: 

Specific, unbaised questions selected from the Primary Test 
of Economic Understanding (PTEU), produced by the Joint Council 
for Economic Education, were administered on a pre and post test 
basis. Significant advances were recorded. Pre test scores ~ 10$ 
of the class scored 75$ oT above; post test - 65$ scored 75$ or above, 
two students had perfect scores. 

Short teacher made tests were used periodically. Traditional 
evaluation by percentage and grades were not considered to be the 
primary measures of success in this project. It was an action 
oriented Endeavor and placed major emphasis on the 'social 1 of 
Social Studies which encouraged academic and social interaction. 
Evaluation was an ongoing process. 
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Informal observations by parents and teacher noting changes 

in student performance and attitude were the criteria considered 

most important. Children who demonstrated low level performance 

at the beginning of the year and those who seemed to have affective 

v 

blocks to cognitive learning became leaders exhibiting self-worth 
as they gave reports, demonstrations, campaign speeches, etc.. They 
discovered skills in aft and map making as they interpreted informa- 
tion learned on field trips and from resource people. 

^ Self-evaluation by students indicated maturity of judgement 
as students Switched roles in our dramatic production right up to 
the day of our performance because they wanted an improved product. 

I interpreted this as an absolute measure of success and 
truly the rewards of productive labor. 

CONCLUSION: 

Feedback from parents reacting to our project was positive. 
It drew the school and community closer together. Parents who 
interviewed their children to learn more about our involvement, 
expressed appreciation for this action oriented project. They 
felt it had increased their children's appeti tes, for relevant 
learning and left them with a hunger for more economic education 
that would provide basic skills necessary for productive roles in 
the job market. Some parents marveled at the number and complexity 
of concepts they themselves had learned. Our Economic Stew was 
ready to be served. 
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Foreword 



Penny Fox is a master teacher who strives for excellence 
for her students as well as for herself. She is not willing 
to treat school subjects separately, but constantly considers 
how the world fits together ihto a productive and satisfying 
life. 

Students in Mrs. Fox's classroom this year profited both 
in cognitive and affective skills in all academic areas through 
the study of the production of locally produced poultry and 
the more distantly produced rice. 

The comprehensive documentation of the year's work is 
evidence of the high quality of teaching and learning which 
took place in Mrs. Fox's third grade at Asbell Elementary 
School in Fayetteville, Arkansas this past year. 



Henrietta Holcomb 
Assistant Superintendent 
for Elementary Education 

July 8, 1982 
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Project Overview: 

This project was a year long study of the basic; economic 
concepts through two very important agricultural products of Arkansas, 
chickens and rice. It was planned to develop a strong understructure 
of economic understanding during the first semester by using economic 
language in a general sense, then to focus in on chickens and rice 
for the second semester to show the effect these two products have 
on our daily lives. 

The children of the third grade at Asbell Elementary School 
in Fayetteville, Arkansas were given much freedom, with guidance, to 
make choices through the democratic processes as to the content and 
method of learning. Discovery was an important aspect of the "learn- 
ing style. Economics was the common denominator in teaching of all 
the disciplines* 

The culminating activity was a play produced and directed 
by the students. It was a demonstration of the depth of understanding 
they had gained during the year. 
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I. INTRODUCTION: 

A. GEOGRAPHIC DESCRIPTION 

The gentle rolling hills of Northwest Arkansas makes 
the area ideally suited for the growing and processing of chickens. 
Likewise, the fertile soil of the Grand Prairie in Eastern Arkansas 
makes that area ideally suited for the growing and processing of 
rice. Arkansas leads the nation in the production of these two 
agriculture products. This project by my third grade dais at 
Asbell Elementary School in Fayetteville, Arkansas will focus on 
the economics of chickens and rice to the local area, the state, 
and to tHe nation. 

My children are aware of the poultry industry in the area 
because of the abundance of chicken houses, old and new — large and 
sm'? 3 spread throught the countryside. Many of the parents work 
directly or indirectly in the industry. Tyson Foods, Inc., a leading 
poultry procascor, is headquartered within five miles in the neighbor- 
ing city of Spnngdale, Arkansas. It employs more than 8,300 persons 
include * ^ . r3ined jobs, i.e. transportation, etc.. The children, 
however, ha;e iUtle understanding of the complex relationship between 
the actua] ^o-t of producing chickens in the chicken houses and the 

price the consumer pays for them in the store* after production, 

processing and distribution- costs are added. They do, however, see 
the relationship between the work (labor) they do building a cardboard 
incubator for baby chicks and the finished product, a home for the 
chicks . 

B. RESOURCE PEOPLE 

The school .of Agriculture of the University of Arkansas, 
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which is located in Fayetteville less than a mile from our school, 
conducts extensive research in the growing and processing of rice. 
Personnel from the university are always eager to assist and participate 
in activities of the public schools. 

Dr. Tom McKinnon, Professor of Economic Education and Director 
of the Bessie Moore Center for Economic Education offered his services. 
Dr. Philip Besonen, who directs the Economic Workshops during the 
summer in addition to his teaching duties in the School of Education, 
University of Arkansas, encouraged me to pursue the project. 

I had lived in the Philippine Islands where I collected 
many artifacts and photographs of the production of rice by man 
labor in this underdeveloped country. I was enthusiastic about 
sharing the information and providing extra incentive for this pro- 
ject by extending it to a short introduction of international trade. 
A Filipino student from the University of Arkansas was available as 
an additional resource person to explain labor of the Philippines in 
comparison to the technology of the United States farmer. 

Parents, grandparents, and friends involved in the poultry 
industry from labor to management were readily available to share 
their knowledge and experience. In fact, the children became so 
enthusiastic wanting their parents to participate that it became a 
chore to get them scheduled. 

In addition, the Future Farmers of America (FFA) members 
from Fayetteville High School served as mentors to my students. They 
made four different presentations on agriculture products of the state 
using graphs, charts, maps, and activities relevant to third graders. 
This proved to be mutually beneficial. 
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I wanted to use the wealth of information and resources at 
my disposal to show my children how technology and capital equipment 
have affected agriculture production both in species and ways of 
producing. I wanted to present concepts to show relationshps between 
these industries which place Arkansas Number One in the nation and 
show how they influence local economy today. I wanted my students 
to gain a better appreciation of the role our state and" country play 
in world trade. 



II • BACKGROUND: 

A. SCHOOL DESCRIPTION 

Asbell Elementary School is a twenty year old school (k-6) 
with fifteen self-contained classrooms and approximately four hundred 
students. It is located in Fayetteville, Arkansas which has a population 
of about 36,500. Asbell, along with seven other elementary schools in 
the district, gained North Central Association accreditation in 1980. 

B. SCHOOL PHILOSOPHY 

The Fayetteville School District allows flexibility for 
teachers to practice the art of teaching - - encourages the philosophy 
of teaching students ,! how to learn 11 — believes in development of 
dignity and self-worth of the individual. The school accepts the 
responsibility for providing a climate which promises appropriate 
opportunities for all. The fulfillment of this promise and these 
beliefs requires continuning adaptation to a complex pluralistic society. 
Because of the school system's philosophy and its awareness of the need 
for quality teaching to meet consumer demands in a changing world, it 
became committed to a statewide program for the Improvement of teacher 
effectiveness. PET* (Program for Effective Teaching), as the program 
is called, is based on a series of publications written by Dr. Madeline 
Hunter. The program translates complicated theory into practice and 
helps teachers to interpret and use more complex knowledge in daily 
planning and decision making. The program supports efforts to mix 
and match teaching and learning styles. Major emphasis of this program 
is on instructional skills where the educational institution is con- 
cerned. It encourages the use of THE TAXONOMY OF EDUCATIONAL OBJECTIVES 
IN THE AFFECTIVE AND COGNITIVE DOMAINS , prepared by a committee of 



^Fayetteville adopted the acronym STEP meaning State Teacher Effectiveness 
Program, 
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Indiana University Examiners, and edited by Benjamin J. Bloom* The 
specific steps of the PET model became my model as I planned and 
instructed my students. It helped me to develop a questioning 
strategy that identified appropriate conceptual levels for each student 
and enabled me to teach to objectives at levels of performance beyond 
the mere acquisition of knowledge. 

In 1980 our School District became committed to the 
Developmental Economic Education Program (DEEP), initiated by the 
Joint Council on Economic Education. It was natural for me to consider 
teaching economics through a project this year. 
C CLASS DEMOGRAPHY 

When I met my students on the first day of school, T thought, 
'what, a beautiful economic stew we could brew 1 . There were twenty-five 
bouncing third graders. The ingredients were present and the mixture 
of eight and nine year olds just right for a perfect stew. My inten- 
tion to simmer on low for a short while came to a rapid boil when I 
discovered instructional reading levels from lower second grade ,to 
fifth grade reading ability. On a free reading level, eight children 
had specific reading disabilities or affective blocks to congnitive 
learning, four enjoyed free reading on fifth to eighth grade levels, 
while the ethers were low average to average. The main ingredient 
that encouraged me to continue with our stew was the student 1 s 
committment to start sizzling with work. Student personalities and 
interests provided the special spices needed. The final ingredient 
for perfect seasoning was the wide variety of socio-economic backgrounds 
represented in the class. Over half of the parents of my children were 
either directly or indirectly engaged in agriculture related jobs. 
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Some students helped at home with work on small farms and others were 
actively preparing for county and state fair competition. Two parents 
were students at the University of Arkansas. Four parents were teachers 
either in the public school or at the university. Several grandfathers 
worked in enterprises producing poultry, rice or eggs. Others worked 
for firms that depended upon those industries. One third of my children 
were from single parent homes and many from low income families which 
necessitated both parents working. Current economic conditions created 
an immediate need for teaching concepts of scarcity and wise decision 
making. I would have to teach vocabulary in a learning by doing process 
using our familiar environment and goods used daily to keep learning 
relevant. When the background was built, I could then begin to teach 
concepts in job orientation. When we were ready, we would launch an in 
dept study of Arkansas agriculture products. 
D. CURRICULUM CONCERNS 

Curriculum concerns from the early nineteen fifties came to 
my mind, so I decided to follow the advice I read in Teaching The Gifted 
by J. J. Galligar: 

1. Teach the basic structure of the discipline. 

2. Have students approach the subject matter as a specialist 
would . 

3. Introduce important concepts at as early an age as possible. 
Our currently adopted text is Social Studies , Scott, Foresman 

and Company, 1979. I am happy with this textvbecause it addresses all 
disciplines through seven themes: Diversity, Interdependence, Power, 
Self-identity, Socialization, Change, and Choice. It also provides 
for all ability levels. Choice making is the underlying theme which 
helps to build economic concepts. in the third grade text. Since 
economics is everywhere and children must deal with choice making daily, 



it is unrealistic to shelter students from economic realities. 

Just a generation ago our fragmented curriculum, divided 
into small courses and based on tradition rather than rational insight, 
was compared by J. L. Mursell to "mountains of food available in 
America, but few well planned meals/' as quoted from The Gifted I n 
Socio-educational Perspective , edited ty T. Ernest Newland. 
E. TEACHING PHILOSOPHY 

I believe our world to bo interdisciplinary and b resource for 
children's learning* As such it becomes necessary for learning to go 
beyond the classroom by bringing the world into the classroom or 
taking the children into the world. I decided to infuse economics 
into all areas of the curriculum throughout the year with special 
emphasis J in the areas of agriculture* Parents became our very special 
resource people. The first semester was devoted to specific short 
term activities that introduced the basic economic concepts. Economics 
became the common thread which wove* the curriculum together. I believe 
that stumbling blocks to understanding economics are not as folklore 
wcild have us believe, — that lower socio-economic status students 
and girls do not do well in economics. Research indicates scholastic 
achievement to be the main factor for economic literacy. Advanced 
students are reported to do better in. economics. It was highly un- 
likely that any of m> third graders would comprehend the ultimate 
♦ 

complex relationship between the product (human knowledge) and the 
services they provided as they produced class assignments. Third 
graders need more tangable and immediate evidence of productive 
output as a result of their input. They understand that their efforts 
as specialists in charge of media and materials fulfills an immediate 

need for those goods and services. I do believe a well planned and 

\ 
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skillfully executed program in the primary grades allows time for 
important concepts an H skills to grow and develop into more complex 
understandings as children mature. For example, we can't wait 
until high school to teach decision making skills. Students need 
time to learn and practice these skills because they will be eligible 
to cast .votes in national elections at the age of eighteen. 



III. GOALS AND OBJECTIVES 

My long range goal for 1981-82 was to teach my students 
"^how to learn 1 and to present the skills necessary for independent 
learning.. I hoped to instill a love of learning and a positive 
attitude toward work and citizenship. 

My idea was to approach my goal through the teaching of 
basic economic concepts and the principles of democracy. I planned 
to establish a strong understructure of economic language during the 
first semester and guide the student toward a study of two important 
agriculture products of our state in the second semester. 

OBJECTIVES: 

A. The students will demonstrate an understanding of 
the difference between goods and services . 

B. The students will be able to identify land and trees 
(Natural Resources) by responding correctly when asked specific 
questions. 

C. The students will be able to write Labor correctly and 
identify it as a Human Resource . 

D. The students will be able to categorize goods as 
' Capital Durable and Non-durable Goods . 

E. The students will demonstrate understanding of the 
notion that people attempt to extend resources through specialization 
and technology by dividing the -labor 1 . They will realize that special 
skills and/or education are necessary to do a job well. 

F. The students will recognize that when people join 
together in search of common goals, the need for group cohesiveness 

is best answered by written agreements and elected leaders, guaranteed 



in a democratic society. 

G. The students will be able to differentiate between 
producers and consumers and to understand that most people are 
consumers . They will understand that productivity depends on a good 
work attitude and human skills (knowledge). 

H. The students will demonstrate understanding that 
scarcity exists because resources are limited. 

I. The students will demonstrate the ability to solve 
problems by applying the five steps of economic analysis. 

J. The students will demonstrate understanding that living 
in a free enterprise system and a democracy insures, among other 
things, the right to a voice in the market, and freedom to run for 
elected office. 

K. The students will demonstrate an understanding of the 
comparative advantage that Arkansas has over other states and countries 
because of its favorable topography and geography. 

L. The students will learn that communication with people 
increases knowledge, improves understanding, and developes mutual 
respect. 

M. The students will understand that the system of 

# 

specialization requires the combined services of many people which 
leads to interdependence and creates a need for world trade, 

N. The students will demonstrate the ability to apply and 
transfer economic concepts by creating an original dramatic production 
based on their research findings. 

H 

I, 



IV. INTRODUCTION OF BASIC ECONOMIC CONCEPTS: 

LESSON A. Objective: The students will demonstrate an understanding 
of the difference between goods and services. 

On the first day of school some children failed to bring 
pencils (tools) needed for doing (producing) their school work. I 
capitalized on this situation by defining a pencil as a capital good, 
necessary for producing work. The word 'pencil 1 was writter on a card 
cut in the shape of a fish, which had a magnetic tape on the back. It 
was placed in a box marked GOODS . I asked a student to sharpen some 
new pencils saying: "You are providing a service when you sharpen 
pencils." The words 'sharping pencils' were written on fish shaped 
cards and dropped into a box marked SERVICES . The children were 
ask^d to name other goods and services and these words* were also 
dropped into the appropriate boxes. Following a session of questions- 
and answers the children were asked to write other words and place 
them in the correct boxes. Those who failed to place the words in 
the correct boxes were helped and given the chance to place their 
cards in appropriate boxes. 

The final activity of this lesson was a worksheet. Children 
were asked to circle pictures of goods with a red pencil and pictures 
of services with a blue pencil. They were told to expect a check 
up at the end of the day. 

Movie "We want Goods and Services" //1 629 

Movie "The Mailman (Public Goods and Services) #865 
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LESION B: Objective: The students will be able to identify land 
and trees (natural resources) "by responding correctly when asked 
questions. 

In this* lesson I asked students to take out their capital 
goods. Those who took out pencils were rewarded with a stamp on 
their paper* As other children got their pencils out we discussed 
what pencils were made of. They responded "wood". I asked the 
children where the wood came from and they responded "trees" correctly. 
I asked where trees were found. They said outside in the dirt. I 
corrected wrong answers by saying, ,r do you mean the tree was lying 
down in the soil? 11 They responded, "no, growing in tne soil". 
They corrected their incorrect use of the word from dirt to soil. I 
defined a tree growing in the soil as a natural resource. When asked 
to name other resources, many correct answers were given. They were 
written on "a ^ardboard fish which had a magnetic tape on the back. 
The cards were ^.aced in a glass fish bowl. I told the students that we 
would play fish thW next day and I showed them a stick with a magnet 
attached to a string. It served as a fishing pole. I told the students 
I would prepare other word .cards and pictures for our fish game. 

Activity: Draw a picture showing where trees come from. 
Label the picture with the words Natural Resource. I labeled the soil 
as a natural resource, 

Movie: "Our Productive Resources (Natural Resources Emphasized) 
#1631 / 
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LESSON C: Objective: The students will be able to write the word 

labor and identify it as a HUMAN RESOURCE . 

— < — — — — - f , 

Movie: "Why Fathers Work" 

Following the movie students were asked another name for 
fathers. Soifie children responded, "men 11 , and others said, "people". 
I asked the students for other names for people. After many answers 
such as "girls", "kids", and "boys", finally one of the children said, 
"Oh, I know, you mean human beans 1" After writing the word correctly 
and pronouncing it all the students wrote the words: people, human 
beings, (Human Resources). 

Activity: I gave out the pictures of the trees children 
had drawn the day before and I was surprised to see them label the 
people as hurnan beings. Those who had not drawn people in their picture, 
began to draw people. I then allowed the children to play fish. 
I had added some pictures and words of people on our cardboard fish 
and placed them in the bowl. Th^y were anxious to play and categorized 
the pictures correctly, i.e. Natural Resources or Human Resources. 
Lists were made on the chalk board as the children fished. When a 
student made a mistake he/she had to throw the fish back. The person 
who caught the most fish was the winner of the game. The pictures that 
children had drawn were placed on the bulletin board. 

Movie: "Classifying 1 / #6805 
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LESSON D: Objective: The students will be able to categorize goods 
as capital durable or non-durable goods by touching the correct machine 
when asked to do so. Machines in our room include: record player, 
cassette Recorder, and film strip machine. 

" I began in August by telling the students that we would use 
machines a lot in our class. Some of them had very little experience 
handling machines and were unfamiliar with the correct names of the 
various machines. I described durable goods as those expected to last 
a year or longer, and those that would be consumed in less than a year 
as non-durable goods . We talked about how machines would save time (a 
very scarce resource) and provide a fun way of learning. We played the* 
game ,! fish ft as described in Lessons A and^B by writing names of capital 
durable and non-durable goods on tagboard cards shaped like fish. 
Students were transferring concepts introduced in Lessons A-C and 
applying them correctly. This lesson was extended over several days. 
Students took turns identifying and touching capital goods in the 
classroom. They were applying concepts taught accurately. 

We selected the record player as the machine to be described 
and demonstrated. Students listened as I taught the specific steps of 
the correct use of the record player. One machine was introduced and 
demonstrated at a time. Just before the Labor Day weekend, I read the 
book Labor Day by James Marnell.' The "children were shocked to hear 
about the child labor of long ago. They were surprised that little 
children worked in factories. We talked about the jobs that children 
do today and I explained about a custom in my^ class where the children 
assume responsibility for the care and up-keep of the classroom. They 
wanted to know all about this idea and were very interested in applying 



for jobs. I asked them to think about it over the week-end and talk 
with their parents about the goods and services they provide. The 
students returned to school the Tuesday after Labor Day, excited and 
ready to talk about their parent's jobs] They were more interested 
in the job they wanted in the class. The jobs available included: 
Audio-visual Technician. Animal Caretaker, Fish Keeper, Librarian, 
Calendar Attendant, Supply Patrol, Inspector, Assistant Teacher and 
many others. Students served for two week periods as specialists 
providing services and extending resources. At the end of two weeks 
the new assistant teacher hired a new crew of workers from job appli- 
cants, and they moved in a circular flow. 

Activity: Students demonstrate ability to operate and care 
for audio-visual machines (capital durable goods) as they provided 
services needed in presenting films. 

Activity': Play the game "Fish" using names of the machines 
used in the classroom. 
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LESSON E: Objective: The students will demonstrate understanding of 
the notion that people attempt to extend resources through specializat ion 
and technology by dividing the labor . They will realize that special 
skills and education are necessary to^do a job well. We reviewed the 
ideas learned in the book Labor Day . 

When the students returned after the Labor Day week-end, 
they were bubbling with enthusiasm for jobs. Their excitement was 
somewhat dampened when they discovered that a pre-requisite to job 
acceptance involved reading books on career/ jobs desired. We talked 
about job descriptions and how additional knowledge would enable them 
to become more efficient and better providers of services and thus 
able to meet consumer ( student) demands for goods and services . We 
listed jobs available ranging from teacher's assistant to audio-visual 
technician. Excitement" became contageous as the children raced to check 
out books on Libraries, Post Offices and care of Gerbils. (See Scrap- 
book) Job applications were made available but closure to this lesson 
was not appropriate. Children began reading with a 'definite purpose, 
checking books out of our room and the school library. The class 
assisted the teacher in writing job descriptions and learned how to* 
fill out job applications. 

Activities: Movie: "People Our Most Valuable Resource 11 

and "Everyone Helps In a Community" 
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LESSON F: Objective: The children will recognize that when people 
join together in search of common goals, the need for group cohesiveness 
is best answered by a written agreement and elected leaders, a freedom 
guaranteed in a democratic society. 

Movie: "Who needs Rules" #1703 

Suggested Books: The True Book of Freedom and the U. S. 
Family by Paul Witty. You and Democracy by Dorothy Gordon. 
After reading the suggested 'books listed above to my students, 
it was not necessary to state the need for a constitution that would 
help our class to be responsible, fair and .just citizens* They were 
motiviated by these books to request a Constitution. We read in the 
'.teacher's Almanac that September 15 was Constitution Day, so we decided 
to create s*nd sign our written document on that day. We made positive 
statements which reflected high standards and values. It was particu- 
larly interesting to the class, but not to one little girl who loved 
to talk loudly and added' a statement to our constitution that would 
come back over and over again to haunt her through the year. She was 
a good natured student and laughed every time she yelled out of turn 
and someone would remind her that she was the one who said "respect 
^begins with 'R 1 and I believe .we should ^aise our hands for recognition 
before speaking." 

We made a value chart for "Respect": 

Raise hand for attention 
Elect officers 
Salute flag 
Protect friends 
E 

Create a Constitution 
* T 

Students observed social interaction to discover examples of 

I 
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affection, well-being and other values. Positive statements were 
written on the chalk board and value clarification discussions during 
class meetings provided time for selection those appropriate for 
displaying on charts. 

A new student who entered our room late in the year asked, 
"where is this Constitution thing? Everyone tells me that what I ! m doing - 
is unconstitutional." Our Constitution was one of the best things we 
did to start our year out right. 



o i 



19 



LESSON G: Objective:^ The students will be able to differentiate 
between producers and consumers and to understand that most people 
are producers and all people are consumers. They will understand that 
productivity depends on a good work attitude and partly on human skills 
(knowledge) . 

Movie: ''Why People Have Jobs 11 

Shortly after our Constitution was written students began to 
request permission to report on books they had read as a pre-requisite 
to to job selection. After reporting to the class, they were given job 
applications. If students were chosen for a job, their name was 
placed in a circular flow on the- bulletin board which pleased them 
very much. Rachel Weaver reported on three books that she had read 
, to qualify for Librarian . I was amazed when she explained the 
difference between pure and applied science as she pointed out bees 
nests, fossils and a rice plant hanging in plastic bags. The children 
were shocked that she referred to "that man named Dewey who wanted to 
make finding books easy for us, so he started the number system, stuff 11 . 
Needless to say Rachel was our first Librarian and started our mini- 

i 

library by carding and categorizing the books. 

» Alan Stevens reported from two books on the care of Gerbils. 
His report was so good that I offered his services to the first grade 
teacher, Mrs! McChristian, who was so impressed that she let her students 
adopt some of our many baby gerbils.* Alan got Mrs. McChristian f s 
children started off and became known as the school authority of animal 
care. ■ As mentor and specialist his services were used throughout the 
year. Students in our room were especially motivated by jobs and work. 
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They rotated jobs every two weeks and became hostile with me if we 
failed to have class meetings on Friday each week, where they gave 
service reports and directed the class to improve their habits in 
various areas of the room* After a student held a job, he/she was 
given a short evaluation sheet by the assistant teacher ♦ 
Sample of questionaire: 

1 . What work did you do ^ ? 

2* How much training did you have to have ? 

3* What tools, machines or other goods did you use ? 

4* Did you work with: 

peopl e ? 

paper or books ? 



machine s ? 

5. Was it necessary for you to get along with people ? 

6. How did you like your job ? 

7. Did you feel better when you were doing your job ? 

8. Would you like the same job again ? 

9- What other kind of job would you like to have ? 

10. What- did you learn from your job ? 



Some jobs were more prestigious than others but all job 
holding created enthusiasm for most of the children. They became very 
irritated with me when we ran out of time and didn't rotate jobs 
every two weeks. They even threatened to fire me. On occasions, they 
really wanted to fire people who failed to do a good job of having 
machines and materials ready on time* They made weekly service reports 
in our class meetings and evaluated how well they discharged their 
duties or assumed responsibility ♦ One day I announced that the weather 
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report wouldn't be given as the weather man was absent, when a 

student jumped to his feet and said, "Oh, yes, there's a report, 

» 

Matthew asked me to substitute for him. He called me last night." 

We talked about workers of the United States being the 
highest paid and most productive in the whole world! Students learned 
from experience that job holders are accountable and that how they 
perform helps to determine whether they will be accepted for positions 
in the future. Attitudes toward work never waivered and jobs were in 
demand to the last day of school. Work attitudes were excellent. 

The students understood that they were producers of goods 
and services that all students consumed the goods and services. 
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^ LESSON H: Objective: The students will de-nonstrate understanding 
^^t, scarcity exists because resources are limited. 

I read the book Why We must Choose by John Maher. We talked 
about the necessity of making wise choices because of limited resources . 
Heidi Olney recalled a previous lesson about all the products that are 
produced from trees. She asked how we could cut them down for furniture, 
houses, and pencils, but still have trees. I explained that for every 
tree cut by big companies three more were planted. I further explained 
that I had learned this particular fact when I visited International 
Paper Company during a workshop on Economic Education. 

It was mentioned that the pine trees we could see from our 
classroom window were our state tree. We decided to have a closer look. 
Several students picked up pine cones from under the trees. As we 
were returning to class it. occurred to Sherri Jordan that pine cones 
would make good witches. It was very near Halloween, so we decided 
to produce them. We needed the pine needles for a broom, and twigs 
to serve as broom handles. It didn't occur to anyone that we had 
nothing from which to make the head. The next day, Heidi Olny pre- 
pared our mini-factory. She divided the labor : One group cut pine 
needles, and taped them to twigs, while another group cut witches 
hats from felt. They complained about the hardships one suffers in 
such dull factory work, especially without modern machinery. We 
prepared our assembly line only to learn there were no heads: Scarcity 
had reared its ufely head. I agreed to bring acorns for our assembly 
line the next day, but in the meantime production came to a standstill. 

Activity: Prepare a mini-factory and produce new items using 
only scrap materials. 
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Activity: Produce a hand made book on the subject of using throw-away 
materials for producing new products. 

It so happened on the day the children discovered a scarcity 
of material that shut down the witches \ assembly line, the sponsor of 
the FFA (Future Farmers of America) club from the local high school, 
was in our building. Actuallly, he was seeking classes in the elementary 
schools where his club members could provide a service by presenting 
talks on various agriculture products. We invited Mr. Lenny Rice, 
the sponsor of FFA, into our class. The students seized the opportunity 
to tell him about the pine trees and the witches they were making 
from the pine cones, the discussion expanded to other products of 
Arkansas. Mr. Rice was eager for his students to prepare lessons 
and present them to our class. The visit proved mutually beneficial. 
He returned on a later date to hear reports from our executive board 
members, officers of Project Economic Stew* 



LESSON I: Objective: The students will demonstrate the ability to 
solve problems by applying the five steps of economic analysis. 

Our Economic Stew began to bubble at a listening center where 
students were competing for the use of scarce goods. Everyone enjoyed 
singing along with the record, Chicken Soup -ncf Rice while they, read 
<3&e book. Slow learners enjoyed a feeling of success at this center. 

It was my intention to allow advanced readers to produce 
cassettes of books for slow learners. Several students had already 
produced some recordings. It was a difficult task and required ' 
evaluating their product to ensure adequate speed and voice control. 
The task committment necessary in this activity challenged the more 
capable children. I prepared analogies and Bloom's level questions to 
accompany the recordings. (See Scrapbook) 

Several children had found some blank filmstrip tape on the 
shelf and wanted to produce hand-made filrnstrips. Other students 
wanted to produce their own books. The demands for capital goods and 
teacher Is time created a great problem which was accompanied by 
frustration and arguments. My economic stew was turning into a royal 
mess and something had to be done. An emergency meeting of the class 
was called to do something about it. The problem was stated and to add 
to the already confused state of affairs, David Morgan once again 
capitalized on trie occassion to say, n We always keep getting into 
other things when all I want to do is study about Arkansas." I 
explained that the study of Arkansas would come in the fourth grade. 
David, whose mother was terminally ill, was not happy with my explan- 
ation so I permitted his concern to be listed as an alternative to be 
considered by the class. We agreed to view a film on problem solving 
before attacking our problem. 
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Movie: "Malcolm Decides and We Decide", trade off series 
numbers 2 and 3 

The children recalled' a lesson from Pennywise series which 
dealt with limited resources and opportunity cost . (No. 2)' We decided 
that a grid would help ua see the problem more clearly. We placed all 
our wants on the chalk board and decided that we should put them into 
priority order. We used our fiv? steps of economic analysis which 
remained posted in our reading area at all times: 

1. State your problem. 

2. Identify goals. 

3. Consider alternatives. 

4. Analyze the consequences. 

5. Select the best solution in terms of goals. 

Criteria/ Satisfied Happy Everyone 
Alternative Consumers ' Producers Lear ning 

Write Orignal - + 
Books 

Produce Hand- ' „ ' + 

made Filmstrips 



Produce Cassette 
Recordings 



Study Arkansas 
Products 



As we discussed the problem and the alternatives, we marked 
the grid according to the consensus of the class. The childreh agreed 
that they could learn from the final decision of any one of the 
alternative3. They were not happy with the order of the list, but 
figured that perhaps David 1 s idea about Arkansas would hold the greatest 
amount of learning for the greatest number of students. Most children 
agreed that in the long run we would all profit from a study of the 
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economics of Arkansas which influence our daily lives. The children 
got swept up in the study sooner than they or I expected. The listening 
center was, no longer in demand, as the students could use it for pro- 
duction of their tapes on a first come, first serve basis. Some took 
books home to record, many recordings were produced and it was amazing 
to me to disc ;er that this was an area of success for slower learners, 
for they too began to produce recordings „ (see scrapbook) 

*** 

Movie: "Choosing What to B.uy" #7048 
"We Make Choices" #1630 



\ 
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LESSON J: Objective: The students will demonstrate an understanding 
that living in a free enterprise system and a democracy insures, 
among other things, the right to a voice in the market place and. the 
freedom to run for elected office. 

Following the class meeting where the students made the 
decision to- study the economics of the state, the excitement began to 
climb. At subsequent meetings we narrowed the study to the production 
of two agriculture products (poultry and rice) in which Arkansas leads 
the nation. In order ^to prevent complete chaos due to the excitement, 
we observed the need for more organization and leadership development. 

I reviewed the ideas presented in the book You and Democracy 
and explained that people interested in holding public office in our 
country may present their names for nomination. The children were 
encouraged to consider running for offices in 'Project Economic Stew'. 
Every child in the class was interested in running for some position. • 
Three persons ran for each of eight jobs. At this particular time 
in the year there were exactly twenty four students in the class. We 
talked about the voting machines we had observed during the year when 
they were placed in our school at election times. I explained the 
value of a 'campaign speech and a little publicity so long as no false 
promises were made. 

We listed offices needed in the project and accepted nominations 
for: Director, Secretary, Current Events Coordinator, and Chairpersons 
for Map Making, Bullentin Boards, Art, Play Writing and Research. That 
afternoon advertising posters appeared on the walls and the children 
were ready for campaign speeches. I encouraged the children to work " 
on their speeches at home. We ended the week with an election by 
secret ballot. 
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Movie: "The Job is Yours" 

Each day at Social Studies time the committees met and made 
assignments. Students were bringing in current events by the score for 
the Current Events Coordinator who passed them to the Bulletin Board 
Persons. Complaints from Alan Stevens, who was in charge of the Bulletin 
Board, brought our Director, Danny Hays, into action. He made folders 
for each Chairperson and called an Executive Board meeting. From this 
day on Danny was in charge and gave directives accordingly. A calendar 
of events was prepared and all activities had to be processed through 
the Director. 

The children began to bring eggs to school. We had a deluge 
of eggs; every size and kind of eggs from bantam to goose eggs. The 
children usually had a point to make or an experiment to perform. Parents 
got into this phase of our study and never a day passed that some parent 
didn't appear at our door. Bulletin board persons learned to have all 
articles from the Current Events Committee placed. into a box until they 
were ready to deal- with them. It seemed to me that too many cooks could 
have spoiled or stew, but the Director allowed another committee to be 
formed when Cathy Harp decided to become Editor of a Chicken and Rice 
Cookbook. She drew a chicken for the outside cover of the cookbook 
and began to copy recipes on dittos so that everone could have a cook- 
book. 

The committees continued to meet during Social Studies time. 
The classroom was a hub of .activity from before school in the morning 
until after it had officially ended in the afternoon. Children volun- 
tarily took committee assignments home with thera. Another ingredient for 

the 'Economic Stew 1 had been prepared. 

ft 
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LESSON K: Objective* Students will demonstrate an understanding of 
the comparative advantage that Arkansas has over other states and 
countries because of its favorable topography and geography. 

I asked the children to look at their Arkansas map and trace 
the eastern boundary with their fingers. We looked at the Mississippi 
River and discussed how it creates a winding boundary for Arkansas, 
We talked about the development of our waterway systems and the Arkansas 
River in particular and the subsequent increase in river traffic that 
allows us to become more competitive in pricing crops, and provide an 
alternate dependable source of transportation to the railroad and truck- 
ing industries. We knew that transportation Was a major economic 

/ 

problem and will continue to be in the future. For example, Arkansas 

is the number one exporter of rice in our country, selling 40% of all 

that jLs shipped overseas. As we studied the map of Arkansas we could 

see that the outline of the Mississippi River, and we began to understand 

why conditions were so favorable to rice production. 

We read that rice is a thirsty plant that grows well in the 

rich fertile soil of the Grand Prairie and the Delta of Eastern Arkansas. 

Here a slit loam of stiff blue. clay with an impervious layer four to 

six inches under the surface, is iaeal for rice cultivation. This 

heavy clay layer, familiarly known as 'hard pan 1 , does not easily break 

up under the ordinary plow, and it holds water to cover the rice plant's 

roots in a pool behind low levees arduously shaped from the same heavy 

< 

clay. We talked about how these conditions were created by natural 
disasters. The contrast of the mountainous Ozarks in Northwest Arkansas 
and the lowlands of Eastern Arkansas provided an excellent opportunity 
for map skills practice. 

Activity: Each student was given a map of Arkansas and asked to color 
and label the topography and products associated with each section. 
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We divided the map into sections and map makers enlarged 
each section using an opague projecter. Many lessons were learned as 
children discovered the importance «of proper placement of the macnine to 
insure equal size of sections - thus insuring a large replica of Arkansas 
as a final product 

We heard of a Filipino student, Alexander Serra, *at the Uni- 
versity of Arkansas. He agreed to come to our class as a resource person. 
He was reluctant to appear at first, but when I told him I would bring 
artifacts and pictures of the rice planting story he agreed to come. He 
used the materials I had collected while living in the Philippines 
to aid in his description of the planting and harvesting of rice. He 
described the caraboa as a beast of burden and source of transportation 
used for carrying produce and people to open air markets. He descrioed 
the process of tying the animal to a pole to thrash the rice by walking 
around and around ever, the rice stalks. He also described the rainy 
season and the general climate of the country. 

We shared with Alex the information that we had collected 
about the rice growing in our state. We told him that we used to pro- 
duce ric- the same way as he described, but that rice began t<| make the 
big move from a labor intensive crop to a highly mechanized one if. the 
early part of 1940, and has grown steadily until our state has become a 
leading producer. Alex was happy he had come, and he gave us his home 
address in the Philippines before leaving. 

Members of the Future Farmers of America from Fayetteville 
High School were scheduled to make a presentation on agriculture. 
They were shocked at the wealth of information the class had accumulated 
through the Map Making Committee. They showed a movie, "His Arkansas 
Land", and made oral reports to reinforce and extend our understanding 
of the impact that topology and technology has on agriculture. They 



left activity sheets for the students from the Food for America Pro- 
gram, prepared by the National Agri-Marketing Association, (see scrapbook) 
Activity: The Bulletin Board Committee asked people to begin work on 
a mural showing rice production in the United States and the Philippine 
Islands. The Secretary requested that students write letters to the 
family of Alexander Serra.* The children wrote letters to Alexander's 
family in the Philippines and received pictures and letters in return. 
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* Answers to student's letters arrive?! from Alexander's parents with 
pictures included after school was out in June, (see scrapbook) 
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LESSON L: Objective: The students will learn that communication 
with people increases knowledge, improves understanding and develop, 
mutual respect. 

An abundance of resource people at tne beginning of our 
project took us on a circular flow as parents, local nigh scnool 
students and specialists from higher level educational institutions 
responded to our needs for information .on the subjects of poultry 

to* 

and rice. The quality of our learning increased as we saw technology , 
specialization, and mass production which led to interdependence ana a 
need to trade as we toured a large enterprise. . .Tyson Foods. This x 
knowledge took us on a imaginary trip into foreighn countries where 
tradition holds a strong influence on their economic systems. The world 
came into our class as my students listened to descriptions of under- 
developed countries where consumer demands are for goods more than 
services. Students began to understand that government intervention 
in the market causes our system to be a somewhat mixed economy, as w*- 
read that our President had found it necessary to place an embargo or. 
exports of agricultural products to Russia, a command economy. Respect 
for humble people of less developed nations was an outgrowth of a 
resource speaker from the Philippines. 

Students were interacting and functioning on higner levels 
than I had ever anticipated as different? worlds, ideas, and people 
came together in our classroom. 

The students then switched roles and assumed tnose of 
resource persons when they visited Professor Tom McKinnon's Economics 
class at the University of Arkansas. His class of future elementary 
teachers observed as my class of third graders showed clearly their 
knowledge and understanding of complicated economic concepts. 
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Through the process of a demonstration lesson format the 
children identified the opportunity costs of coming to the University 
(free play time) as well as operated the capital goods (audio visual 
machines) for their presentation. The university students were able 
to question their new 'teacher', and the interaction that occurred was 
positive evidence that there was no communication gap between the 
age groups. Respect for the children and their economic knowledge 
grew as the lesson progressed. Not only did the university students 
have their understanding of economics strengthened, but the children 
came away with a great sense of pride and accomplishment . 
Activity: The children were directed by the project Secretary to 
write letters of appreciation to the resource persons who gave of their 
time and knowledge. 
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LESSON M: Objective: The students will understand tha\the system of 
specialization requires the combined services of many people which leads 
to interdependence and creates a need for world trade. 
Resource Person: Mr. Nelson, salesperson for Tyson Foods, -Inc., 
Springdale, Arkansas. Mr. Nelson was also the father of one of my 
students, Debora. 

Prior to Mr. Nelson's arrival, we listed workers on a small 
poultry farm and capital goods needed by the farmer. We talked 
about the goods and/or services each worker provided. It was obvious 
my students did not comprehend the magnitude of a large enterprise 
production. 

When Mr. Nelson arrived, his daughter was so excited she 
could hardly introduce him to the class. He had Debora give each 
child an outline of his talk. (See Scrapbook) The students were 
especially interested in how broilers were produced and asked many 
questions about chicks staying in incubators eighteen days. They 
cringed when he described how the workers severed the beaks of the 
baby chick, but laughed when he said, "Chicks have to get shots 
like you do, so they won't get sick." The children responded to 
questions about retail trade to the amazment of Mr. Nelson. They 
named food chains not located in our state. When he inquired about 
their knowledge of the subject, Steve Reed answered, "Well, we can 
read you know." A less arrogant student, Charlie Southern, said, 
"I've lived everywhere and I've been in the stores I named." Mr. 
Nelson used a map to show the students that, as a salesperson, he 
travels East of the Mississippi River. The interaction could have 
lasted all day, but Mr. Nelson concluded the discussion by explaining 
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tKat each country which imports chickens prefers different parts of ' 
the chicken. Japan, for example, likes legs while Hong Kong requests . 
wings and even feet. This brought rounds of laughter from the class. 
Mr. Nelson invited the children to Tyson*s plant in Springdale for a 
field trip. Our project Secretary, Jacki Henson, made arragements 
and scheduled it for a later date. 

The combined efforts of many resource persons helping our 
class kept a continuous flow of traffic to Asbell School. Once 
• again it was time for another group of FFA friends from the high 
school to visit and talk about poultry. They brought home-made 
candeling machines to observe inside the egg. I thought I could 
handle no more, but I learned that I could. 

Early the next day, Michelle Petrey, whose Grandfather 
works for George's Inc., another poultry processor, appeared at 
7:30 a.m. with grampsand six fertile eggs. One chick was hatching 
as they entered the room, and others were scheduled to arrive within 
'the 'hour. Having never witnessed this process before, I grabbed tha 

4 

camera,' and in my excitement shot 36 pictures without turning on the 
flash/ We got blank pictures and four baby chicks as we calculated 

o 

in Math, 66 2 /3% survivied. Our activity was just beginning. For * 
two months children clamored for a turn to mash pellets with our class 
gavel, and care for the chicks. They waited at the door before school 
each day. Michelle, a very slow learner, was the leader of the pack. 
Our chicks had tender loving care to say the least. Mr. Baker, 
Michelle's granddad, predicted that one of the chicks wouldn't make 
it because its feathers stuck to the shell of the egg. Third graders 
don't accept such news readily. Allison Penix snatched the chick up, 
wrapped it in a rag, and kept telling it, "Stand up chick « open your 
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eyes and live." She tended the chick all morning; it was still damp 
at noon. While the children were out of the room at lunch, I located 
a small incubator for the chick. It finally dried out, and the students 
kept vigil oyer our favorite chick, 'Incubaby', until it could manage 
"~ its own. 

One morning several weeks later, I was at my desk reviewing 
lessons for the day when a strange snipping sound attracted my attention. 
Michelle was in the process of clipping the wings of our chicks. Some- 
what alarmed, I demanded to know what was going on. She explained 
that it was necessary to clip the chickens^ wings to keep them from 
flying out of the box where they were kept. It sounded reasonable, so 
I let her continue. Later in the day, I was again at my desk when I 
was interrupted by a chicken pei ched on my foot. Obviously the wing 
clipping operation didn't work. The wings were clipped equal lengths. 
After chasing the 'fowl' creature around the room we made immediate 
plans to have our friends adopted. _ Michelle was glad to take them home 
with her. I was learning about chickens. 

Our field trip to Tyson Foods was the best I've ever witnessed, 
because the children went to the learning experience with enough knowledge 
to profit on a near adult level as they heard numbers in the millions 
and saw baby chicks by the thousands. They were absolutely thrilled 
as they welched hundreds of chicks ride on an assembly line conveypr belt. 
They were interested to learn about the division of labor , and special- 
nation of the various workers. They asked many questions. Large scale 
mass production and interdependence has a new and sophisticated meaning 
for twenty-five third graders and^one third grade teacher. Six parents 
couldn't resist the temptation to accompany us on our l rip, and they too 
were amazed at what they saw and heard. 



Our involvement grew, our resources trippled, and endless 
activities compared to a stew boiling over. 

Activity: Mr. Nelson gave each student material put out by Tyson's 
which described various facts concerning the poultry industry in 
Arkansas. 

Activity: The final surprise was a tasting party. All students were 
given samples of Tyson's products and the aroma of chicken heating 
brought the school secretary, the library aide, and the teachers to 
our class to taste the goodies. 

Activity: Students were instructed by Director Danny Hays to write 
letters to Mr. Nelson and the FFA members 4 They bought stamps from 
the Postmistress, Jennifer 'Windham. * 
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LESSON N: Objective: The students will demonstrate ability to apply 
and transfer economic principles oy creatine an orgxnal drama; iv. 
production. 

The stew v*as beginning to boil, and the aroma filled tne 
air ^ the students became invoiced preparing a play which woiud include 
the economic concepts tney had learned during the year. T.nio was to, 
be the culminating activity. TiRe was short, so xl was imperative lor 
the students to organize, and divide the lapor according tc talent 
and aesire on tne part or the Kiniviaual student. Alan Stevens emerged 
as tne leader, and was reaaily accepted by the other studentl. he- 
was granted power to make decisions for tne good or tne group, 'judex 
his guidance, things began to shape up. He utilized many standing 
committees from the class organisation to expedite production, bor 
example, the Bulletin board Committee was placed i:i charge jf the 
scenery, the Research and Current h vents Committee was in charge of 
the script. Mrs. Sara Day, tea^ier aide, became an advisor to the 
group, because of her artistic ability and previous experience in 
design. For th- most part, nowewr, the children themselves originated 
the ide^s and carried trier, through with very Jittxe ac.lt he.p, 

iub groups were rorr.eJ to cover every -'icet of p±a} proddo- 
tio: . Script, costumes, musical :vore, prjps, uti.. f were ail L iven 
adequate consideration. Lx.itment was everywhere; all tht vhUdrer. 
wanted to get into tnt ^t. It w *s interesting to watU an Ir.trovt toa 
child become enured about performing on the stage. 'I he airectoi / 
producer, Alan Stevens, wv, very diplomatic when dealing with fellow 
students. For example, wnen students made complaints ';ooui not being 
in tne play, a. an would advise tnem to create parts i or LhenseiVw. 
The playwriters then assumed the responsibility for working themselves 
into the script. This method worked every time. 



The oig day was fast approaching. Mrs. Hoicomb, «osisu.nt 
Superintendent for Elementary Education, knowing tnat she r^uld not 
attend the opening because of another commitment, visited cne class 
prior to the play. She shared Oar joy of learning, and c*n ideal 
economic balance j^alljihe students were fully employed* She ooserv.d 
the Children as they demonstrated their knowledge of eco.nos.iu concepts 
by working on scenery, costumes, and practicing their parts. 

Much of the time the students were on their owr. to pull 
their productive resources together. Our class nad become a cohesive 
group. They applied the steps of rational decision making to improve 
our production, frequently cnangmg roles in the piay to insure th- 
best possible results. 

"The class Secretary was instructed to invK" everyone to 
the play who had assisted the class in some way during the year. In 
addition, the Governor of Arkansas, Governor FranK White, was invited, 
but declined because of . a previous engagement. Kr. Harry Vandorgriff, 
outgoing Superintendent, and other school_ of ficial s were invited, and 
attended in addition to countless parents ana friends. 

The big day arrived. Two performances wert given to standin, 
room only audiences. An articL. was prepare and sor.t to the loca, 
newspaper. The .school librarian Video Taped one performance, wnich *s 
scheduled to be shown on the local T.V. open channel July i-, 
(A copy of the tape is included in thxs report). It appeared ..hat 
everyone thoroughly enjoyed the ,-lay. It was a fitting cUr** t w our' 
study of economics through two Arkansas agriculture products, chicken, 
and rxce. 



ERIC 



40 



and rice. 

The stew was cooked and each child received his pration to 

* t 

savor and enjoy. 

Activity: Create a dramatic production incorporating all the 
economic concepts that have been learned during the past year. 
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V. EVALUATION: 

Specific, unbiased questions selected from the Primary 
Test of Economic Understanding (PTEU), produced by the Joint Council 
for Economic Education, were administered on a pre and post test basis. 
Significant advances were recorded. Pre test scores 10% of the class 
scored 75% or above; post test 65%. scored 75% or above, two students 
had perfect scores. 

Short teacher made tests were used periodically. Traditional 
evaluation by percentage and grades were not considered to be the 
primary measures of success in this project. It was an action oriented 
endeavor and placed ma jor emphasis on the 'social 1 of Social Studies 
which encouraged academic and social interaction* Evaluation was an 
ongoing process. 

Informal observations by parents and teacher of changes in 

♦ 

student performance and attitude were the criteria considered most 
important. Children who demonstrated low level performance at the 
beginning of the year and those who seemed to have affective blocks 
to cognitive learning became leaders exhibiting self-worth as they 
gave reports, demonstrations, campaign speeches, etc.. They discovered 
skills in art and map making as they interpreted information learned 
on field trips and from resource people. 

Verbal interaction observed between small children and a 
university professor of Economics as they 'described our class and 
project to prospective teachers, was proof positive that my students 
did have a command of accurate economic concepts. They demonstrated 
transfer of concepts of interdependence, opportunity cost and com- 
parative advantage at high levels of comprehension. 

By 
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Letters of appreciation written to resource people in 
enterprises and educational^ institutions revealed proof positive that 
my students were comprehending very complex 1 concepts and relationships. 

Maps, charts and graphs depicted understanding of geography, 
world trade and economic growth. 

Bulletin boards, original scripts and artistic scenery 
reassured my belief that the children learned. 

Self-evaluation by students indicated maturity of judgement 
as students switched roles in our dramatic production right up to the 
day of our performance because they wanted an improved product. 

I interpreted this as an absolute measure of success and 
truly the rewards of productive labor. 



° P 



43 



VI. CONCLUSION 

Feedback from parents, hungry for quality education was 
positive. It drew the school and community closer together. Parents 
who interviewed their children to learn more about our involvement, 
expressed appreciation for this action oriented project. They felt 
it had increased their children's appetites for relevant learning and 
left them with a hunger for more economic education. Some parents 
marveled at the number and complexity of concepts they themselves 
had learned. Enthusiasm continued as parents and students continued 
to call until the end of June offering news items they had found. 

On June 23, 1982 an assistant professor in the School of 
Education requested students to visit her media class. Two children 
impressed the class of media specialists from over the state by pre- 
senting their original productions: hand-made filmstrips, transparencies 
and some recordings of stories and poems which emphasized economics, 
(Rumpelstiltskin, The Little Red Hen, The Rooster and the Jewel and 
King Midas and the Golden Touch). 

Through our study of economics, students gained a better 
understanding of the role producers and consumers play as they interact 
in the market place. 

They could explain why specialization increases and/or improves 
output in agriculture production and increases world trade. They were 
able to apply economic analysis and were willing to sacrifice personal 
desires to apply the basic purpose for economic activity (satisfaction 
of consumer demands). (See Scrapbook) 

The year ended leaving the chef with many left-overs: an 
unfinished cook book with a collection of forty chicken and rice 
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recipes, a video tape in need of repairs and editing and some unfin- 
ished original books which were the opportunity cost of producing a 
play. 

The outpouring of people caring enough to help was reassuring 
to the school community. Many more resources and opportunities were 
offered than we could accept as our basic economic problem (scarcity) 
reared its ugly head to remind us that time is precious but Arkansas 
is //1 in Human Resources as well as Poultry and Rice, and too many 
cooks enhanced our stew. 
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CHICKENOMICS AND THE 

TRAVELING RICEGRAINS 

A Dramatic Production based on student, research, mentors, 
and resource people. 

Scene One: 

Announcer — Anywhere in the world, at any time of today, 

We know it's work that paves the way. 

Who gets what and why is always decided by, 

Who does what and how. 

It's been that way since history began, 

And it will be so in the future as now. 
Our class has divided the labor to bring you this special 
production . We''ve all done our share because we care and I 
will begin with the introduction. Our backdrop on the wall 
was produced by dividing the labor between the class members. 
You can see it took all our skills and we are flying, enjoying 
the rewards of our productive labor. This is an Economic concept 
shown in the first scene. It is the story of The Little Red .Hen . 
So sit back and we'll begin. 
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BEST COPy AVAILABLE 

The Little 
Red Hen 



An operetta for 
the primaries 



THE STORY of The Little Red Hen » a .real one 
for our younger school ch.ldren. TheVove the 
panenl perseverance of the mo.he r h en he 
crucUorne-uppanceofthe la 2 v ba^arTn^ 

Whether performing the ston -cast here is 
an easv opereua-or siu.no in the aH Xnc e ,he 
chddren are caught .mmedia.elv and held to he 

nd. Its an .deal .chooJ show- -one s J e 
enough to be put on by verv voun^ch Idrcn 

nTs^' ,,,ema,i ; d >". »>> older AilSrLn a 
ma.es ' f °' thcir > oun *" **°<>\. 

The shovx !a k« 10-15 m.nutes to perform 
For coMummg. venerv ^ ™- 

dance see pp. 97. 98. 114. 115 and P4 

v, CAST 

cUoi! f .w BAND ( T mmber °r children) 
andT "T ht \ r °f <'">*<•») mulm band 
and chorus may be the same child, en ) 

ChoJE ha 'T" rd RMVTHM B ^> and 

sZ l lr SCa ' ed< " C " hcr ° r ho "' of the 
stage, leming center of state open for actum 4, 

opemn, RMVTHM BAND on d Cl ORV S ore n 
place HENS. Ch.CKS and Tr.o „r ri/W/C 
w/*w //«• "Barmard Sona" Arc J*, v?, ' ' 
prelude. HtN W CH.CKS V,,,,/^/,, i ^ 
completes the song P ° 

a N nd R h AT °, R: ,° ne ni0rnin ° ■ Li '"< ^d Men 

arn^ard tnr "7 SCratChm ^ around > >" 
oarnvard. looking for somcthins to eat 

/to}?" ^^S^cww /„„„„,,, ^ 

Narrator SuddenK. the I iule R.vi m 
a golden kernel of wheal 
fCHICKS cluster excitedly mound HtN TRIO 
saunter* fa; ih r- . u 

By Helen Worley 

9" /GRADE TC/«CHEi\ 







4 

I 



« * * 



fi 

* */ r 



'1 



>••». 

; % \„i 

M 

V:?j 



m:\l 



ERIC 



BEST COP 



ttW'N. »t • C M S 



NarrxTOR The Little Red Fkn 
wawen excited about what <he hod 
found, for she w.js a smart hen and 
a sood mother and she knew just 
what to do with it 

/"Little Red Hen Song" Verse I. 
CHORLS and piano, p 98) 

Little Red Hev (An%nl\) Then 
Til do it nrneiP (Struts off sta*>e 
with her chicks folio* in* ) 
NARRATOR" And she did* (Pomel 
And ^hat do vou think her friend* 
were doing all this time 0 

f % Barn\ard Song ,% Piano and 
RHUHM'BWD As the son-: is 
pla\ed TRIO gond nature JU pud* 
each other around an J jjt n%. r.i!!\ att 
foolish Hen an J i/iu ks return a\ the 
song ends Hen comes a pot hi//i a 
stalk of wheat growing m it ) 
NaRRaTOR Before Ions the seed 
grew into a beautiful plant Tall and 
npe and ready to cut 

/"Little Red Hen Song." Verse 2 
CHORtS and piano ) 
LlTTLF RCD HEN: (Angrily i Then 
I'll do it rrnsclP (Struts off stage 
with her chicks following ) * 
Narrator And she did 1 (Pimse) 
But back in the barn>ard her lazy 
friends were sinking and dancing 

/"What Do Wc CmTste p. 
97. TRIO sings with piano first time 
throagh As the piano pla\s clone, 
the second time, they etuh choose a 
girl from CHORl S and fon:t a circle 
at center stage As piano pla\s the 
third time thex do a simple circle 
dance - see p 114 As song ends. His 
and CHICKS co*t:e hack on stage 
Hen cai'tes cm stalk of wheat i 
NaRRVTOR The Little Red Hen 
had cut the wheal and now it was 
\imc to take it to the mill to be 
ground into freOi good flour 

/"Little Red Hen Song." Verse 3 
CHORl S and piano ) 

Little Rid Hev (An^nh) ihen 
ITI do it m\M'IP (Struts of] stage 
with CfUC KS following I 
Narrmor And she did' (Pause) 
Meanwhile, the Di CK Cat and 
TURKEY sat around and amused 
themselves. 

/"Showcase" number Here is a 
chance to show off some specialty of 
the class -a short talent show, a song 
by CHORUS an instrumental number, 
or, if none of these* the TRIO can ask 
one another riddles.) 

1 fLnTLE Red Hem and Chicks 
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what do v/e cars? 



Whit do cat* ' If the hoik's not done? 
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Ja\t as I0115 as we're hav inj fan Who 




so thfio's llff.if lo dince J»od pUy 
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best copy a^Mto 



LITTLE RED HEN SONG 



.."-\ /irplant thewheal?\ . - *-< • * 7 ' 

:]**\;\\ ' \2. put .the wheat? \", ' '!\? 

. ^'ho will help roe (3. grind the wheat? 
i'a:^*-""^-^ I p blte the treat? 



who win? who win? 




;V ^L.; r _ 



- M ~ -J 



y ~: r 

1-4 ' Not 

*" It Is some-thing good to cat. Who will help v.e aow? ( ■ 

- 5 ' 



if 



a I » ... * 



9^ " 



li-4 Not - i," / - v> y^.^Kot 

said the d nek./ * )*aid the - cai.< " " 

; / ^ 1 " : win/ 1 ) " : v - - :. : ;;V. ( 5-*l//' 



^^^^^ 




>said the tcik -ey with t he big, l>lacV bat! 
_P V I ^ j-U - 
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{Ociio or notched fctlck) 



M plant the wheat?\ - 
\z cot thewheaPf DucV.CAt and turkey 
Did )o 0 help me< n gf ; :id the wheatM -haketheif h-ads "oo.") 
V4 bale the t reat> ) 
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ro///e Z?f7rA ^>/j 5/fls:t* HEN unites a 
bag of flour ) 

N'\RJUTOR Fhc wheal had made a 
fine has of flour ^\h»ch ihc Liitlc 
Red Hon had brought from the mill. 
Ml thai was left was 10 hake the 
floyr inio bread. 

T'Liule Red lien Song/' Verse 4 
OHORIS and puuw ) 
I.I1TIL RtD HEN. (Angnh) Then 
I'll do it nnselfl (Struts off stc^e 
mill her i lucks following) 
N\RR*T()R -\nd *hc did' 

("WhM Do Wc Care n " Trio ixah 
pt*jno As //jti un». thc\ take our 
luiniimuiS from their back poikeis 
Thc\ luck tin- bt:ntfanai under their 
( hiu$ foi napkins end hohl the knife 
and fork e\pectomh nnaum" HL^'s 
return. Flu*) bet tune >cn cxctied 
when she returns with a pan of" 
bread, ) 

Narrmor The Little Red Hen 
had baked a beautiful pan of bread. 
L"\ er\onc in the barns ard wa«. reads 
to tn^ie 11 

f'Linle Red Hen Song ' % \'erse 5. 
Chorus and pta/w ) 
Esimoxf (euent Trio; No-o-o 
you wont' (Alt the rh\ihn in- 
Siiutnents stnke in unison an cue.) 

f'Lutle Red Hen Si»nc ** last 
\er^c HC\ and piano.) 
MnLE Rf.D IH:n Then sou won't 
help me eat i\ either M\ chuks and 
I will eat it b\ ourvlses 
N \RRMOR \nd thes did' 

(Clucks fun around Ml \ and \ RIO 
pat arms around each other's shoul- 
ders and wjh w<:fk oft \i t i'*e f 
I.s t rs. (>\r The F nd' (it! in- 
stutmenis {ra\h on me) 

Prodi < i ion Nun s 
Sccnen. Children will enjos 
pa tnhns a barns ard scene on 
butcher paper for a b.akdiop A 
freestanding bain front made fT*»m 
a refridircraior bov and if .loadable 
a section of rail or picket fence or 
some bales of has 

Props. A few simple pro[ ><k are 
needed for the pla\ 

1 A wad ol \cllow trepe [>»iper 
for wheat kernel 

2 PIjsiic or n itural pktnl to rep- 
resent a liea t stalk It should be set 
in a small flowerpot of clas not loo 
seuirels because it must be removed 
for one N\enc 

conttnm J t»n novc 1 1<* 
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S^V^ ^j^l ..^ 

TEMPLE UN5VERSSTY 

SnaDDBODiieip SessD©niis 

for N/uc/eeu Sa oity-lu o 

Tf<Hh»f« sc h col pnrftpals supt* 'r?t>*<Vnls c^c<.t r.o'*'* 
wiCe St ! r ctnn nf gro^j,ite and undt-rc-od. a* r /urs**s 

THRU SCSS'ONS »MU 8f Offt p i0 
I \ic n d«*\ Mav 2? '.o f sr*d**v •? 

REGISTRATION 

Pay Clares TM*dtt Vay '8 9 ^ n t< 1 j, .r 
latt Afietncc A f *eotnq Classrs Tr.ufin.-jy Vav H 

4 io 7 p in 
*£ Mnrdrt> Jitnt: 26 to f.*D.n At,(jy?t 4 

Oav Oa^ses Thifsday A ♦rdjy June?? 23 

5 a n. to 2 p jt> *i 

fvrntpg Classes Ifcw$«:ay June u 4 to 7 p m ^ 
•fc Monday August ? to Friday Auqt.si 25 UINJIVfcWSITY 
REGISTRATION " l, " h,M " ,,m r" , ' hk «, 

PnrJay, August 4 9am to 1 p m Dept SS 1 Broad S» A Montgomery Avt , Prwla J>3 191 ?2 
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foiptrjn Smdytours ari offered in 

FiO-cr. Pijao n^j fduce»Tional 

A':.* na* v*s fdurt'C <* r/"di3 Frfncr 



Director o( Summor Sessions 






TEST AIR WATER UNO 
POLLUTION 

\t'»r cat. m»'It •t^^wt At t. I)*r< j 

Alfl « ATKH amt 1 \\)> 
' tr<'r»<^tTiili et<e 1<»»t kit I ^a«!<-t 
n»h tl»f»fttral» A aipa'^f for 

» ♦-if!. 4 ' Ifrff* At** iM'furt* 
r^o<1 utifBihip InrliitV 1< r>if 

^totk n» 7> susjj . sy 5i PP< 



SILK SCREEN PRINTING SET 

r<.frr^c»* en« \a"tk f..t r^rtahlp' 
th ; 'ft »> f i i !••* f ft "< «chool 

f*' r< lifiifii ^tjl^ ifitifi* ii'eoil 



flffl <1* -Ml JSfl.l l»< 



l>f In 




MAHHR f F T 
K" .'I.^CISU 



HELIUM BAUOONS maVe "BAIL" 
^ni^f »hfr«'i'a M'.'ffn ih* *»r i» 
L'txrut * >*r»<T ihf ' al? 

•* . a'ttnn-u Vo\» » • »r • 
»» (l Mtt fi f n» i- 1 f ' 
n« < ' < 'ft' i V * M 1 - f 
ft ' i'^ 1 \\j ti «•*■»* » : ft i riz* ' 
1 ii)) ( • i. *i * 
* If' ? 



.'AilHG V.'ankfl Enfint; KIT 1 

' . to ll* ' i C' »tU«'irg twit 

»»\ f . r t# 4 tyt • <-nr»r« 
» • »0> •» CM t»*4 rrttj r»f* 

• f*' »»fi /u" ilisnr I .-p' 

u ifi.^f ••♦mm »i iV» 

i »i • i»s. J If » n r<w i<*>ilk» 

«• trt * !• 1 I'd t f\,t\ n 

» .• If J ^ ..^11 » tfflh F« 

.» <i, • - n» mi J f.* 

. < t,'»*» * >*>*.i»» ■! n ere 

<' f »« • .r .nai't tf 

' i« . t ti <\ «»'!. x< II P 



The Little Red Hen 



c.is ii end to jp i v i ( t , }> iUr - 



5 GASES IN A LOW COST 5 PACK 



•„r r •»« " I v» J * i tt'< I f .i 
v \ i „ ,n i ll. , ).i 1 -i«li 



M8 P.^es-IOOO's of Bargains 

r r»rvpli new , ""***■* 

> - : ■ , I'lHtiratit L2Ti3<2r 
MS f ' * M«t in tr%< ' Ztr^lT 



Ni. 71 4?tSD 



H.75 Pprf. 
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Tails. Four to m\ S/ strip 
vuvc paper pmntvi to dtv\. 

VN'inus. Measure otl t\\^> Un<;ih^ 
^repe papci abvuit ?4" io»:i« In 
child raihcr tb ,n dirt\tiofjs Cut 
!u'it' in topic* to make wjc pon- 
vh< -i'U yammer. i St,jp ! <. \ » • » > 
pKxi-s ol crept paper to ioi « 
^t.ipln^: if noi:svxr\ 7 run hcmltru 
,i<i t )ins ic.ithors * 

\\.itlk a . f-old !(>' Mnp ^rt'tu- 
p'iO- r m half as shi*\Mi I'mtvli holes 
reinforce them run strini: ih rough 
arvi t »c a hose ears 



Cat fail. BiauieJ black \arn of 
crepe paper pinned to back 
^ C:if ears. Cut from black p.ipct 



Fold Kick 



indicated bv dotted 



lines sn illustmlirn Ifbo> ha^ short 
hair use strips cf*bl.ul pla^Su" tape 
to ailach 



lr .1. f 

I'irs 



roMUHn ■s^irwTirtr, ro 

nARni^CTOH N I. f«M'0." <>J« 

N \MK , „ _ _ . 

At»t)fttS« 

cm . 

STATE 




Cat whiskers. Si tips nl 1 : - \ pa- 
I per attached to cheeks " «*n hhiek 



| plastic tape. t 





TUOPTAVAilABL 



FREE KIT OF TEACHING AIDS MAKES 
AN IMPORTANT SUBJECT EXCITING. 



When stuaVn's <«rc Mc u> i''«.*ovfr <rx 
citing r.'> iJ.'.* 1 > ^r^, ur.rxpvvtrd inter- 
re*' i!io.«sh.p» u <.a . J .iw\ .•mi rv:*r\c\4) 
ol^v's^ it can "I'irn : v tcm on" u> the 
c' '^'<>o'h ex; if-encf T^c » rr, ie t vpvri- 
nie n ts in our ' S or> i . hi ,n.d Sii.hr* 
tea^hinc aid kit regard s'uaVnts m pre- 
ctsc*> this Lish.on It s no tti-mltr then. 
*tha f thc> have proven 10 te «i \»luHc 
dJd.uon to 4th. <!h. ~'.d ^ih yr^ir elf 
mcn^i) science c!.$sses 

Incorporating .k^.i^cs in the ^icn^c 
of hcht and lighting that jou won't f«M 
in most textbooks, our ' I i\jnt* with 
Light" kit is design? d for use ir ''th. 8th, 
and 9th rradc fenera! science classes to 
help you educate young eves to live in- 
icll'scntly with :oda\*s K'hnnj; It will 



complement \our own crettivc i< j„ *n njp 
and help foster v^ork and stud> habas 
thai will 3 id »i>ur students throuer.Ovii 
the ir lives 

These t K.I H dearly ilU's^raicd ;«v;h« 
inr ,nd proi.r.iiT's include a *2 p*i?c ac- 
tivities hook for e.'^h sjpdent containms: 
diamine lich: i.nd s^ht cL'S' '*>o;n proj- 
ects, evperniunts blackboard cxercses, 
and s.mph r ,ed f.ivts un light . s ;id hcrVing 
ph;s -i-i r. ^e Te.iv her s Manual for 
\ou *Vso ir.v'Miied is the 58 p-sce NT A 
Hi'nd'>ook. ' r*.<*hinc Ab-»ut I aht .oid 
S\ehr 

n.ev ^re free to full-li Tie rU*rr ent.irv 
:tnd junior h:rh school te.Khers in the 
l ; S A »r artas served b> n Rl BS Bu- 
reau ^pO'^OI 



fSTTEB 



hiru r i Kinr 

BETTfc R SK>H I BIK! U 
a rn>n prc*h: 
educational Avsocution 

Drp: Go. P C Box 1M7 
Grind Crntra! S-jmon. 
New \ ork. N V 1WI7 



j. DASlt COUPON ON POSTCARD AND MAIL- • 

| ptTTtR l.uMT ft TUP SiG-T rliP^U 

, Ttc* C ? PO Fcx :647 

^ «',f >se s-ric rr i r er t€ J - hirf a>t unit for e'**MOOfli use m 

I «,<*oe G 4 1J 5 ']6 (J 7 [J 8 or [j 9 

| (TYPf OH F Wl NT) 

I N», f»a,*i _ - - - 

J N<»me of School . — 

• Sc' oo' Address . — 
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Complete 1972 Collection t -j 

Easter Jdcar & Drawings ONI Y J 

Thi* TfJt)^ ><* Vaster Ar; Porlfctio from 

Anr M uit ^ Wc-vhor ir»chnJr* Jf> H r.. r rj^hjl 
jni.u.ih'« ! ;s;c- C.iro chikltrn »r ( mt r «' fcf s 
t ,vier I !\ p.ciurf F <irr Fi-l* %r.»'^eiprs on<3 
rnn« O'htr F Ml* pMirr^s anc 1 d'^'^om ^cl>^ 
i.m -"i.i^ v < « Kf h« Are tret J* **»y\ — a 

ro.ofCtJ » T i»*^ut c c | »rr* r rtf ..nj '-Jorc for 

BE SURE. 10 OP0FR YOUR St T TOOAV 

Complete Cost-Only SI postpaid 

ANN UAR»£'J> V.OR^CHOP OfDt 

60:4 46 Avontf* e Ave Ch'dgo 111 60 c Bi 

Imitotrd, YEP . . . Duplicated, NOPE' 
the ORIGINAL «nd »ntl the b«s» USABIE *dht- 
»ive iot potting cK*ni, p«prri, *r? work f»C on 
ANY loflice. r*» he'ief upe* t*eki, o# 

wnei t«itt tnder ( nnUty. <i*m»<)r\ noil'H<g Ordrr 
|r< n your ichool ivppt'f or ienO poi»r.*'d <or i'ft 

|r»«k» M»t C». D»l 4l|Q 4 B C>i»r'n''»tl OKU 4SNl 



CLASSIFIED 

Po*»k>« W jinl»e •* ' f'r:'*'- C" r»- JO >• • , 

Mi f«^rjo»* ~"x: e*!*^ ► . *m« trie* 

*- Bot 70? ( VTr NT 
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HAWAII S469. p»ui S16 lax 

C»fn upper ^.vision credits vshiie enjoyirf 
Su»mnei inreiiutjIulHiAjfwitri !ht ration 
>lly ta^r.us Howard )oj'^ jrnuat >eaf 
Un.ve'sitv o< H^ajii o' San fr^nc ^'c St.xte 
COpje VSith us you live »r. tv^an npl 
just see i* -*ou perst'iM* fr.joy :^e very 
fresl 0 1 'S.jnfi lun no' lull read it 
Price ^OuCes jr 1 ic^^itnp *»ot Wsl 
Coast V.'*imKi hole' ;f>ar:menl *.tr oa»iy 
rnj.c service »nd most ditt'SiheC sc^fute 
ot Otnriers parnes shows beach act'v<iirs 
s«phiseein£, ciuises cultural events, etc 

APPLY HOWiRD 10UPS, INC 

Cranfl Avenue Cafclanfl, Calif »a&10 

— Kindergorten-RfmodiohPrimory 

BRO^Ntf PU^7rtS Mature 

— VSooe St*n(JmC AlpKjl>et A S u tf i f\ ot. ^S 
Hindis pencil t>l» loi otat'Vity 
Rusfd p»«>«s that mike 3 D tej 

f Pf i b'.' Kuie on ill B»G*rwe u«ms Wr.U to 
Broome flucatjon Co 
r0 Boi )S8A I ;7to.\ trd *ri 46149 



TEACHERS' 
SERVICE 

BUREAU 

Page 126-128 



The Little Red Hen 

.#< J }ron; f ..;#< s- v S 

3 A snuill plastic or ll^th 1 ag of 

4 Bri'.ul p.m of brc\iJ or torn 
mufTins 

5 Ihrct colorful bandanas into 
wliith ba\c been wrapped a knife 
and Turk Should be in back pockets 
of Trio lium s.;.i of pla% 

Music. Most vocal numbers cjn 
be done without ai^ompannncnt if 
desired The "Rarmard Song. 1 ' of 
ccHirse, needs iccompantnicni The 
Little Red Hen Mnrs aU«ni« eacb 
time the ihoru^ ^ings the "Little 
Red Hen Song " I did not have ihe 
chicks sing at all 

Dance. The cncle dance is dc^ne 
bs I he Trio and three girls to the 
miMC of "What Do \Ve Care 0M 
The) should begin in a lari»e circle, 
holding hands alternating boV-aiil. 

Mtivure I Four steps to center. 

M<\:\ure 2. Clap on first three 
beats rest on fourth 

Measure ? Four steps to outside 

Measure 4 Cljp on fust three 
beats, rest on founh 

Measures 5-6 Eight sicps clock - 

\\ ISC 

Measure 7' Forming fists, roll 
forearms over i another 



To obtain a copy of T.m Little 
P»gs " another operetta written by Mrs 
Worley see reprint advertisement on 
page 111. 



Mt a sure 8 Clap 
beats rest on fourth 



first three 



Cos II MhS 
Costumes for the operetta arc 
ven simple to make Specific cos- 
tume ncd 4 for each character fol- 
low P"eUions fur making beaks, 
wines, wattle, etc begin on page 
115 w 

Hen. Red dress if possible, suig- 
ham apron, colorful hat decgrated 
.with flowers, red tail, red crepe pa- 
per wings 

Chicks. Yellow or while dresses if 
possible \cllow tails \cllow bvaks. 
xellow combs. >^ low aepc paper 
wines, if desired 

Turke> Straw hat (sprayed black) 
or black lop hal brown beak, red 
wattle, bib overalls 'or blue jeans, 
checkered shirt 
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BEST COPY AVAILABLE 
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I KING SCREEN PRODUCTIONS 
I presents 



< 




RTTE 



i 



p »;v states of 
s n/itmdt.:a films 
that entertain as 
they illustrate 
the interdependence 

of knowledge 

vv.r.ird phifos .oJ'.v s"» - »v poe! 
and mu^ionn c ^^otrte li* fi ' '.ptcu! 
skills to solve the .'ten ah*u* J tmei 
fjencies '»* 'ho:* c- finni m F ": 

VOfJIlQ VI WC5 C 1 '* »rc t j-,,p ntf 
mifl'f'S' nop' »• ' Mr-'.oq - , a r nrj 

«r-«^S b i! !,f, . b<'Ojnr e>'; n '■J.'iq, 
<,ir.{ju.'i*;^ <j»iS SiSCliW .(tKJIt'c* S'„rt»IKI , 

In<n j unity .i^pned kn^wledqe 

HOW HOT JS A 0f?ACOAr> Science 
and music combnt a p'ov^jl dMgon 
who lnes tn meinour the com r rop 

tf/o /S LOTS OF THINGS Gives, 
giants, n princes^ in dis<r he*p 
with a comprehension of size, weiqht, 
volume 

O/VE, TWO, PLOP' Schizoid witch 
maker, all the 3s d^appoar A unique 
look at another's time) 1 it 1 point ol view 

NUMBSKULLS AND CROSSBQNES* 
examines superstition, traoihon ind 
with the help of Bnd Ba.-il the 
P»'nto 

Preschool-Elementary 



Order yo'ir preview prmi trough 
your audm mual olhce huge 
dfmand prohibit* us liom tending 
* «-»i*wt io any but authonred 
'>»ung oMiccs 

j KING SCREEN PRODUCTIONS 

320 Auro*/* Avenue North 
Seattle Washington 98109 
Telephone (206) €82*3555 
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Duck. Hth ixcr.ilN oi Muj i^ans 
JtciUreJ shin m-'c hcak or- 

.llli'i W C^h v d h 

C -it, B! shirt j in) pants til | 
a\ nlah'cj h< k r- v and ^ 1 1 : ^1- < rs 
hi Kk tail p urn, J .m- rui k!o^ ie\ - | 
Sti»*. pencil o' it 1 . tiai | 

Rii\tlim hand and chorus. B*>\s i 
hih tH or tils or Hue |c ins c ' ci keu;d j 
oi pl.su! shirts -traw hats Curls j 
p* na lot cs or Ions "ar.inm ' or 
' prairie drones ipion% if dcsiroil j 
Kmjivn » t stM» !mIs loi '::r!s van 
uni viiik' o'Munim** >h ho\s) 

C <>\p Mt DlKI ri 0\s 
Duck I > i 1 1 I old lo \ pn\C ol 
» Jh >.u I t \ snow n mh' ^iii ,i biU { 
di ipv i } '! ;; fv •lni»a« , n umto'iod 
'i 'L x s l>J . 'n.J.'i no^c ami !u- :»\cr 1 




Duck fret, i ut two as shown in il- 
lustration Wok :n center must ho 
ianv or. I* to tiKirck child's 
atiklc (set urc in f>n.k with hr.iivl or 
paper clips) I nof is worn over 
child's sh k 



I — 




Itvsiks. Roll six-imh )cllo\v ton- 
slrriclion pap..r urclc to lorni cone 
(jltic or -hold together with trans- 
parent t ipe I nni to tit Quid's fac 
PtiiKh holes on cither side and rein- 
Iokc on inside with "tininiod rein- 
lorccincnts Attach slnnus which 
can he worn .ihovc cars Heak ss 
'Aorn tivei t elii!d\ nose 

Toinhs. I ;)h| h. l( ^ | ||lf ns 

« tnuminuf on pour f^J 




ACT BOM COMCEPT 

Incrrases Attention Sjxin 





ACTION CA^f [OU'^MfNT 




'vjjmerous Q»ortu^M»o .ibilnv gamo<i - Htmt. 
Match nq Mjj$«c<ii 'A^t^ Snohtnq Bmgo. eic 
r)nnhlp vniy' walk ( n illustrated "argot ie 7 
t> •t co'ors with 40 Jiameter aiphahft ckcIc 
and A \\o<0 lines ,pj o? 32 color -coordinated 
|Md<Je<) vir y' ova 1 (^" x 4") bags Lippcr and 
u>.vi" oas*» rnanusc'ttn loners on boih tartjot 
and two, Voweis tiistmquishcd from conso 
no'Hi Coinpi*'le 'nstrucuons Provides qarnr 
'om m re'i.iblc ^m^<;ihetic appfOach>(or, pre 
sinooie ' tmough fjr<icii< 3 Ctuldrrp Irrvr t. 
«»nd q t 'i musctil.ir activity which contuhutes 
to intrrwnnn u nd reiennon ol concepts G'vrs 
leiri'i sounds, rrl.nrs sounds to letters, and 
proi.mr»*s loimntion of words indicates es 
s*"itial ch.irjcter of vowels in words, shows a 
pattern io the alphabet. Increases spell mq 
abilily. wor<l formation and recoon.tion. and 
speech deve»oprnent for beginner readers 
B.isic stardrxj (james make everyone a winner 
and hurld confidence 

(C) L AH BA it COItPOPATION 
19r>y (Onq ), 19/ 1 (HCv ) 
All PiqhtS Reserved 



Mail this order t>lank 

fr>r your puirhaso order) io 

LARBAR CORPORATION 
Box St. Paul, Minnesota 50102 

Ship "Alpha Baq" sets at $19 00 

per set 11 or more at $1/ bO per set) 
f-OB St Paul. Sh Wt 3 II). p.»i set 
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St rioo 



State Zip 

MARCH \ ~:?? - 115 



Mrs. Goose's Party 



Mrs* Goose had many friends 
Who often brought a treat, 
Or invited her to the house, 
For something good to eat* 

Then cam a day when Mrs. Goose, 
Saw not a single friend, 
From morning until noon-time, 
And until the day's last end. 

She finally heard they'd gone to school. 
"Please come, too," said Mrs. Hen. 
"We sing and read, each of us, 
Has learned to count to ten." 

Mrs. Goose just stretched and yawned. 
"Who needs to learn all that?" 
Her neighbors waved good-bye and left 
Mrs. Goose just rocked and sat. 

"I don't need school," cried Mrs. Goose 

"I know all I need to know 

I don 1 ! want to learn to cgunt. 

I just don't want to go!" 

But Mrs. Goose grew lonesome 
As she watched the others go. 
She said, "They never visit now. 
What can I 'do ~- I know!" 

"I think I'll have a party. 
I'll have it here tonight, 
And all my friends who gc to school, 
Are the ones ! will invite." 

f 

"How can I tell how many chairs 

I need to have ; n place? 

Why, I • ] 1 just think of all my friends, 

And get one for each face. 

(Place characters on the flannel board.) 

I must invite nice Mr c s. Hen, 

And al so Mr. Horse, 

Then Mrs. Cow, and Mr. Pig f 

And Mr. Dog, of course. 

The hen is one, the horse is two, 
the cow will make one more; 
Counting the dog and then the pig, 
I think that will make four. 



"Or is it five, or maybe six? 
I wi sh I coul d be sure, 
Just how many there will be-- 
(Remove characters) 
I s i t I ess , or more? 

(Place chairs on the flannel board.) 
"I'll get my red chair and my blue, 
And put two green ones near, 
So I can reach them quickly, 
When all my guests get here. 

"Now, I think my chairs are ready, 
So each guest may have a seat. 
The next thing that i must decide, 
Is what th have to eat. 

"If I just knew how many 
That I would need to make, 
Then I could serve to everyone, 
A tiny frosted cake. 

"No, I'd better just serve ice cream 
When my guests come in the door, 
Mil serve big scoops if they are few 
And small if there ere more." 

Mrs. Goose started getting ready 
And as she did, she sang; 
Then when it was party time, 
Her front doorbel 1 rang. 

(Place characters on chairs in order 

as mentioned below.) 

Mrs. Hen sat in the red chair, 

Mr. Horse sat in the hlue; 

The dog and pic, then chose the green, 

Remember there were two. 

(Place hrs, Cow on the board.) 
Mrs. Cow looked all around, 
But there weren't any more; 
So she folded up her legs, 
And sat down upon the floor. 

"My dear food friends," Said Mrs.. 
Goose, 

Mm so glad that you could come; 
I have some homemade ice cream 
And wish to serve you some. 
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(Put bowls in a row at one side of the 
board. ) 

Then she scooped up the ice cream, 
Filled the blue dish and the red; 
Next she filled two green bowls, 
And an extra dish, then said; 

"Now, I think I have it right. 
One dish to match each chair. 
With an extra one for Mrs. Cow, 
Who is just sitting there. n 

(Place Mce cream on the bowls. ) 

"My friends are but a few, 11 she said, 

"Three, or two, or four," 

So she scooped up the ice cream, 

Until there wasn't any more. 

(Put bowls by characters). 
She gave a bowl to everyone, 
Then looked for hers, to see, 
The ; ce cream freezer empty. 
"There's no ice cream for me!" 

"I must not spoil my party! 
I must not let them see! 
"I'll pretend I have some too. 
And get another bowl for ■me!" 

"How delicious," said the horse, 
"You make the very best." 
And Mrs. Goose, spooning air, 
Nodded with the rest. 

After she served them, 

In her very nicest style, 

(Remove bowl s. ) 

She gathered up the dishes, 

And then sat and talked awhile. 

(Remove guests. ) 
* Then as they left, kind Mrs. Goose, 
Said, "Please come another day." 
If you had been there in her house, 
You could have heard her say: 

"At my own party! No ice cream, 
I can't have this again! 
Before I have another, 
I niust learn to count to ten!" 



Scene Two: (Philippine Rice Planting Scene) 
(Two boyc winnowing rice with large round basket) 
(Four Philippine girls bending over to plant rice sprigs) 
(Cast members enter stage and stand to back — off stage while a 
student runs in to say — ) 

Student — Maybe we can get on with this production. As you can 
see, I have come lik«. magic f to a far away land. Actually there are 
many islands here. They are called The Philippine Islands. The land 
is rich. The weather is hot and humid. There is a rainy reason when 

it rains all the time, This is still a developing country , I 

mean they don't have modern technology like we have. They use mostly 
animals and man LABOR . The very important animal which the Filipinos 
depend on is called r. carabou as you can see from our scenery. The 
carabou plows the fields or Rice Paddies, walking in deep water. He 
helps to thrash the rice by walking around in a circle, as he is tied 
to a pole. He walks all day long tramping the grains of rice out of 
the stalks. He also helps by carrying or transporting the products 
to market/ The farmer rises early in the morning and works all day 
in the fields alcjpg side the animals. The work is hard and the animals 
have to be cared for ac the end of the day. There are some machines 
but not like our modern technology. The backbreaking work is done by 
children as well as adults. Sometimes the children play games to make 
the time pass faster. When the rice Is ready to be winnowed, the 
children enjoy throwing .the rice into t]he air so the wind will blow 
away the husks. As the children labor they TLike to sing a special 
Filipino Folksong called, "Planting Rice 1 '. Listen while we sing it 
for you. 

(Rice planting girls come to the front and pretend to plant 
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Scene Two (con 1 t) : 

in time with the music. The boys remain to the left and shake the 
baskets m time to the music. Class sings "Planting Rice") 
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"PLANTING RICE" 
Filipino Folk Song 



PLANT — ING RICE IS NHV-ER FUN 
BENT FROM MORN TO SET-TING SUN 
CAN-NOT STAND AND CON -NOT SIT 
CAN-NOT REST FOR A LIT-TLE BIT ' 

OH, MY WAIST - OH, MY BACK 
ACHES AND PAINS THAT NEV-ER STOP 
SOAKED ALL DAY IN PAL-DIES MUD-DY 
SOME-TIMES I JUST WANT TO REST 



Scene Three: 

ANNOUNCER Think now about another island off the coast of South 

Africa. It is called MADAGASCAR . Rice grows there and rice growing 
dates back to 3000 B. C. when Chinese Emperor wrote a Ceremonial Ordin- 
ance or law about rice planting. Our next scene is a story about how 
rice first came to the United States from that far away land called 
MADAGASCAR . 

(San Diego Chicken dashes in and interrupts) 
San Diegc Chicken — Wait, Wait I want to sing about this! (She sings 
a verse of "In 169V 1 ) 

(All the children yell together GET OUT CHICKEN!!!) 

Announcer — These chickens and other kinds of FOWL creatures really 
bother me!!! As I was saying our next scene will really tell you how 
rice cane to our country long ago. I would like to introduce RICEGRAIN 
AND HIS FRIENDS — Narrator, Rachel Weaver, that is if she can keep 
her mind off chickens, 

(San Diego Chicken enters from back down through the audience 
yelling STOP, STOP, STOP!!! — she starts singing) 
Announcer (yells) Chicken get out!! 

(While the San Diego Chicken disrupts, the Ricegrain characters 
enter stage) (Ricegrain sits under a rice plant with his three friends) 

(Filipino farmer stands near Philippine scene) (A sailor stands 
to the right of the stage ready to set sail for England) 

Announcer Let me present Ricegrain and his friends 

Narrator Once upon a time, many hundreds of years ago, a little 

grain of rice was sitting on a rice plant talking to his friends. 
Ricegrain — Gee, "I want to do something special. Something really, 
really special and wonderful!!! 



Scene Three (con ! t) : 

Friends What can you do? You're just a grain of rice that's grow- 

» 

ing in Madagascar. There's nothing so special about that!! 

Ricegrain Well, I don't know about that. I feel like something 

really wonderful is going to happen and I just bet it does!!! 

Friends (laughing) - Ha! Ha! You're a very fooloish grain of 

rice. 

Narrator — But one day when all the rice in the paddy had turned to 
a golden color, a sailor came and talked to the farmer who owned 
Ricegrain 's paddy. 

Sailor — I like this rice field. There's VEE-RR-Y healthy rice 
growing here. I want to buy your rice and ship it to England. 
Farmer ~ WONDERFUL, WONDERFUL, i will be very happy to sell the rice 
to you. 

Narrator — When Ricegrain heard this, he turned to his friends and 
said 

' Ricegrain — I knew something wonderful would happen — I just knew 
it would!! See I told you!! 

Narrator Well his f rends were very surprised indeed. Ricegrain 

was no longer considered a very foolish grain of rice. Yet they were 
very frightened. 

Friends — What will happen to us? Will we be thrown away? Will the 
people in England like us? 

N arrator — Not long after the sailor's visit, the farmer began har- 
vesting his rice and putting it in big white Dags marked RICE! He 
brought the bags of rice to the sailor's ship and put them on the 
deck. The sailor pail him for the rice and set sail for England. 
Whe the ship was in the middle of the ocean, the wind began to blow 
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Scene Three (con 1 t) : 

Narrator (can't)... and wave:, rocked the ship back and forth. Pain 
started to fall. Soon the ship of rice wa: ^^ght in a terrible rain- 
storm. 

Sailor OH, DEAR, look at this terrible storm. I don't think 

I can r.ake it to England. 1 need HELP!!! 

Narrator When Ricegrain and his friend? heard this, they became 

frightened ana yelled!!!! 

Ricegrain and Friends — We're going to fall into the oc^n!! and be 
eaten by fish!! HELP U£ ... HELP US!!! 

Narrator Ricegrain turned to his friend and said 

Ricegrain — Don't worry!! Don't worry! Don't be afraid! Everything 
is going to be fine. I just know it will. 

Narrator Things did get better for the sailor and his ship and of 

course for Ricegrain and his friends. For on the very next day, the 
sailor saw land. He sailed to the land and met some very nice people. 
The people were called AMERICANS who were living in a place called 
South Carolina. The people invited the sailor to stay with them. 

Sailor You have made us very happy. We were very frightened and 

know we were doomed... Thank you very much! I would like to give 
you something but all 1 have is rice. I will give you this handful. 
(The South Carolina Farmer happens to be the Governor of the state 
and accepts the rice from the sailor) 

Governor My sincere gratitude to you for this wonderful gift 

A gift to help my colony and my country. Good by and good sailing. 
Narrator — Things did get better for the sailor and his ship 
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Scene Three (con ! t) : 

Narrator (con't) — The next day the sailor was ready to set sail 
again for England, but a sack of rice had fallen to the ground in 
South Carolina and guess what sack it was!! That's right, the sack 
with Ricegrain and his friends in it. Something really wonderful 
really did happen to Ricegrain and his friends. They got to live in 
America. Guess what else! This is the real story of how rice came 
to America, but just a handful which was given to the Governor of 
South Carolina for his special kindness to the sailor was really all 
that was given to them. 
(Everyone exit) 

Announc er That handful of rice was the real beginning of rice in 
America and now we in Arkansas are number one in our country in the 
production of rice. In fact last year we produced more than we could 
use, a big surplus. Korea has agreed to buy it from the USA. So we 
will be shipping rice back across the ocean to another far away land. 
Did you know that there are 7,000 kinds of rice. Talk about decisions 
who could ever choose one kind from 7,000 kinds. 
San Diego Chicken — (Enters from right) Stop! Wait, isn't that 
going to involve an opportunity cost? — and Interdependence too - 
maybe. 

Announcer — You stop it — - I want 

S. D. Chicken — Wouldn't Ricegrain's friends be excited to know rice 
* can go in a circular flow? 
Announcer « Yes, yes, but please let me Introduce Ricegrain ! s modern 
decendents, 'The Ricettes 1 Here they are. 



Scene Three (con' t! : 
(The Ricettes Ente^) 

Lonr Grain — Hey Shortie, havt >ou heard that people think I fall 

apart at the seams? 

Shortie — Yes,, yes, I heard! 

L - G * " Well > th °y don 't know it all. I ar- ooouooo light (jurr.p around), 
I'm so fluffy and I'm delicious in stew and salads. 
Shortie — That's nothing they claim Medium and I both are Xrvorl and 
plump and we are, t :t — that makes us tender and moist. Just deli- 
cious in puddings and molds and ever rice rings. 

L - G - ~ Well, I don't like the way those researchers like Dr. Tempelton 
push us around all the time. 

Medium Grain — I don't mind a little pushing around but I'm not happy 
when they try to push mo out of a plane to the ground. 
L. G. ~ What, what? 

M * G - " Never mind, I was just saying they keep bugs out of our way. 
Shortie — Yes, and we were saying those experiments have taken away 
the old fashioned misery, you know, cook and boil for thirty minutes. 

It only takes a few minutes nowdays to please the cooks Not much 

pain! ! ! 

M - G - ~ You know what? We're the highest quality in the world and 
we only take two man days of labor per acre for the whole growing and 
harvesting operation. 

L » G - — Operation! Operation! What operation? Whose getting an 
operation? 

Shortie — Oh, no one I just said it's a neat operation 



Scene Three (ccn*:;: 

Shortie (con't) you g>t thrown out of an airplane to start new crops. 
L. G. Oh no, Oh rw f NO, NO, NO. 

K« 2j — That's right and if that doesn 1 * kill you, they start throwing 
insecticides and even' fertiliser down on top of you. 

G. ~ Fror. another plane?? I don't like this operation at all. 
I'd like to gc back to Madagascar or maybe the Philippines. How 
could we V' high quality after being treated like that? Stop tolling 
r::e these thlnjs. ' 

..^rtie — But no human hands touch you. 
M* G. — Boy, wouldn't grandaddy Ricegrain be proud of us? We're 
part of a big operation. I heard there was 182,625,000 hundred weight 
tons of us produced in 1981. 

Shortie -- Yep, and we could get deported back to another country to 

any of 100 foreign lands. 

L. G. — (fal^r down) Oh me, Oh my!! 

M* G. — Stop telling him things like that. He's really falling 
apart at the seams. Come on let's help put him between us so we can 
all stick together. Let's all sin^! Maybe he will feci better. 
jQsong -- . 'The Rice History Song') 
(All out) 
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CHORUS 



CHORUS 
VERSE 



MUSICAL HISTORY OF FilCt 

!tune to the c<th of January) 



In 1 69^ a ship set sail one day 

Frorri the icle of Mad - a - gas - car bound 

for England by the bay. 

The winds blew hard and tossed the snip 
Upon the sea so wide 
And it ended up in Charleston 
Carolina with the tide. 



Oh the world ! s so small If you really 
want to know it 

And we need eich other like a needle needs a thread 
We share ideas and we trade our goods and services* 
And if we do it right then we all will get ahead. 



Oh, the captain and his crew didn't 
Know quite what to 

So they stayed a whi^e and shared a smile, 

And soon a friendship grew. 

And when the ship set sail again 

They showed their gratitude 

With a small amount of grains they had 

To grow some rice for food. 




Oh, the folks of Carolina planted grains 
for food that year 

And they had enough to share with all 
their neighbors far and near. 

Then up and down the colonies the rice 
grew by the score. 

So they sent some off to England 
And they traded shore to shor^e. 
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MUSICAL HISTORY OF hICE (con't) 



CHORUS 
VERSE 



In 1694 there was a mighty ship 

To find the country England was the purpose oi' its trip 
They pulled up anchor, set their sail 
and started out to sea 

Not Knowing how important this journey roon would be. 



CHORUS 
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Scene Four: 

(Original script written by third grade students based on .search 
done by students. Quick Chicken originated t by a th3 rd grader after 
viewing "Chickenorcics" • ) 

(Enter G^ick Chicken) 

Quick Chicken — Hold it, Hold it, Wliere is everyone going?? 
I'm the quickest chicken in town and vhis i* unfair competition !!! 
You're giving all the advertising time to the Ricegrain family and 
his ancestors. (Looking at audience, points and shakes finger) Don't 
you Kids from Arkansas know that we're number one in poultry production 
the sane as we are in rice? Was bad enough when the American tradi- 
tions caused the Easter Rabbit to try to take away our market, but 
this is RIDICULOUS. We finally found out that the Rabbit can only 
produce 2k to 48 bunnies a year. It said so in those current event 
articles the Research Committee brough, in from the newspaper. Now 
these Riceets are trying to knock us out of business. Don't they know 
we're a compa table product? It was that CHICKEN SOUP AND RICE song 
that started all this mess!!! \ 

San Diego Chicken ~ Yes, and our ancestors were originally wild flocks 

from Burma, Java, and India. Dr. Sharp from the University told us 

so. .Besides we were put here to feed the world. They chink rice 

can feed more people and I admit that is true, but we help too. We 

add flavor and we go in a circular flow also. Talk about INTERDEPENDENCE ! ! 

Quick Chicken That's right, and we win contests at the state fairs. 

All of those housewives who work like 40% to 50% of all mothers 

work today they can't do without us chickens. Arkansas land may 

be hilly, but we're even willing to live on the flat tops of the hills. ^ 
Why I just learned from those FFA guys from Fayetteville High School 
that our very own county is number one in broiler production, and 
Arkansas, has seventy-five counties. , People couldn't cook half as well 
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Scene Four: (Con't) 

A 
v 

Quick Chicken (con't) — without eggs we produce. 
San Diego Chicken — Hey — speaking of eggs. That's eggsactly 
who's coming. Look! The EGGHEADS. (Eggheads come on stage) 
Eg ghead Leader — You dumb chickens. You just admitted you don't 
know what caiTie first, the chicken or the egg!!! Before you get us 
all a bad reputation with your interruptions and silly jealousy, 
I want to introduce the very versatile eggheads. (Using a pointer, he 
points to the eggheads) We have here a few e£gs representing all the 
eggs produced at Tyson's out of the five million eggs they produce 
every day. (Looking at the audience) Without us your life could be 
sad and lifeless. I'll let my students tell you for themselves. Go 
to it Eggheads ! ! ! ! ! 

£gg #1 — (Rising and falling as she speaks) I add leaven and texture 

too. If you use me in cakes they rise and if. you don't they fall. 

Egg_#2 — T ^oecialize in binding and surface finishing. Brush me on 

your pie crust. If you- don't you:- crust will be soggy. 

RicegrM ns — (Yell)' Sounds GROSS! 

Egg #3 — I add special color and clearify .... 

Egg ffft — I give structure and add flavor .... 

Egg #5 — Use me for coating and thickening .... 

Leader — And if this doesn't solve your* problems, I give you nutritive 
value. 

Quick Chicken ~ Did you Eggheads, who are so smart, know that our 
grandparent stock was all ready to be deported to Russia, when President 
Carter put on something called an embargo and we didn't go. 

(All foreigners enter saying in different ways Sooooo$ you want 

to go on a trip????) 
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German — I am a pace egger in Germany and I run from house to house 
r . begging for eggs to keeg> our traditional Easter Egg Tree trimmed. 
You know what children do to eggs at Easter don't you??? They eat 
them!!! 

Japan — My country wants l2gs . . not eggs. 'We use many, many legs .. 
Chicken legs I mean!!! (points and looks closely at chicken's legs) 
t Hong Kong My country wants wings, and things ... your w.ings, good 
broth., yes! And Korea wants even Feet! r, Your feet", we take all parts 
of the chicken even bones ! ! ! ! ! 

San Die^o Chicken — By George, what would I ever do without my wings??? 
Hey, Quick Chick, let's get their minds off this subject. They have 
a point about getting along together. It works better anyway when we 
all cooperate... Hey, you pretty egg^, would you like to sing??? 

(Everyone enters the front and wo sing I'D LIKE TO TEACH THE 

WORLD TO SING.) - — -— ._ 

Announcer — We have had fun sharing the rewards of our productive 
labor and we hope you have enjoyed coming. 
(Everyone leaves the stage) 
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' I'D LIKE TO TEAGH THE WORLD TO SING 



(in Perfect Harmony) 



Moderately 
F 



Words and Music by 
B. BACKER 
B. DAVIS 
R. COOK 
R. GREENAWAY 
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I'd like to build_ the world a home— and fur - nish it with love 



* 0 



f - f? T 



f • FT 



t r F~ 




c , 

= — j i § m 



p lan-t WlUx hicrc e-f f- i c p&hfcXj 



Grow ap - pie 



trees 



= V J 



and hon - ey bees. 



and 



f 



§5 



* "J. I 5 5* ^ — ~ — 

Growl rice ani grariiis WijiVi -o- pi Qhcs an j 



1 



r 




G7 



TA- like ,V& Wl You Vied* 



8^ 



m 



m ^r— 

to sing 



in per - feet bar - mo 



5E 



o/- ny, 



I'd 



T 



f 



5 



f 



l-jls deb^e Cau£>e l-V^ our specJaA Vm 

rn j^ 85 * 3 v Copyright « 1971 by The Coca-Cola Company 

£tvv Copyright assigned to Shada Muaifc, Inc., ASCAP, 1C50 Broadway, New York. N.Y. 10019 

* International Copyright Secured Made in U.S.A. All Rights Reserved 



90 



. 4 



G7 



fcg » « * * 



3 



, r 

That's the song i near. 
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let the world sing to - day. 
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A song of peace that ech-oes on and nev~er goes a -way. 7 
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Put your hand in my hand. 



Let's be - gin to - day. 
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Help me find the way. 



D.S. al Fine 



chi:ke:;nomics ant the traveling f.i:kgrains 

Review by: Sara Day, Creative Consultant 

Opening night on Broadway was not anticipated more anxiously 
that the dpe.ni.ng performance of 1 ChickenomiCb and the Traveling Rice- 
grains 1 . This play, written and performed by Mrs. Fox's third grade 
class, was the culmination of a year lone study of economics. 

The first performance, at 9:30 a.m. on Thursday, May 20, 19S2 
in the school library, served as the only full length rehearsal the 
chiluren had. Time and schedule did not permit the use of the pianq>. 
Small groups of children practiced their scenes a* free play and 
during reading class since the play began as an enrichment for the 
slower readers who had requested to do the play 'The Little Red Hen 1 , 
written by Helen. Worley and published in The Grade Teacher Magazine , 
March, 197 9 . When the children in other reading groups begged to be 
included in the performance, they were told to research information 
and write their own parts for other scenes. 

The first performance opened to a standing room audience 
of kindergarten, first and second grade students, parents and invited 
dignitaries. They included Dr. Tom McKinnon, director of the Bessie 
Moore Center for Economic Education, special service people and relatives 
of the students. The class added a second performance at 1:30 p.m. to 
accommodate demands of other classes in the school who sav; all the 
pre-production activities and requested to attend. The second per- 
formance was even more crowded, the audience spilled over onto part 
of the stage area. The superintendent of schools, Mr. Harry Vandergriff, 
director of Summer Economic Workshops, Dr. Phillip Besonen, from the 
University of Arkansas, out of town relatives of the students and 
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kindergarten to sixth grude children crowded into the sr.all area to 
watch the children enjoy the rewards of their productive labor. Our 
school librarian saw the play practice and considered it meat for 
a video tape. She taped the play in a ratner noisy setting;. It is 
scheduled to te shown on the local t.v. open channel during the month 
of July. 

Wnat began :is a project to learn basic economics grew and 
grew into a tremendous stew. In the study throughout the year, the 
children's interest focused on the product which is produced closer 
to home, poultry. Rice, ac a natural side dish to chickens and an- 
other Arkansas product, completed the coverage of two major products 
of our state and brewed a learning experience that will create noctainc 
memories for third graders of Asbell School. 
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636 Schloat,' Warren; The Wonderful Egg , p 

Charles Scribners 

331 Scarry, Richard; At Wo rk, p 

Golden Press, 1976 

641 Scheib, Ida; The First Book of Food , P-I 

Franklin Watts, Inc., 1974 

Sedah, Maurice; Chicken Soup with Rice , E 
Harper Row 

641 Shannon, Terry; About Food and Where it Comes P-I 

From , Melmont Pub, Co, 

383 Shay, Arthur; What H appens When You Mail P 

a Lette r, Rjelly and Lee Co., 1967 

Slobodkina, Esphyr; Caps For Sale , P 
Addison Wesley Pub. Co., 1968 

Smith, Lucia B.; My Mom Got a Job , E 
Holt Rinehart Winston, 1979 



664 Tannebaum, Beulah; Feeding the City , p 

McGraw Hill, 1971 

Watts, Franklin; Rice , p 
Children^ Press, 1977' 

Wilson, Harmon W. ; Life on Paradise Island , A 
Lothrop, 1972 

323 Wise, William; American Freedom ?nd the Bill P 

of Rights , Parnets Magazine Press * 

Young, Ed: Bo' Rabbit Smart For True People P 
Come to South Carolina as Slaves 
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MOVIES: 16 mm Arkansas State Department of Education 



Call No. 



323 
C 



323 

W 



865 
875 

1352 
1524 

1556 

1559 

1569 

1600 

1601 
1629 

1630 
1631 

1638 
1679 

1684 
1703 
1714 
1727 



Title 



Choice 



Malcolm Decides 



The Mailman 



Concept 



(opportunity costs) 1978 
Trade Offs, Agency for 
Instructional TV 

(Decision Making) 1978 
Trade Offs, Agency for 
Instructional TV 

(Public Goods and' Services! 



Poultry on the Farm (Developing and Hatching 

Chicks on a small farm) 



Our Post Office 



(Goods and Services) 



The Little Rooster (Provides Service) 
Made* Sunrise 

What Does Our Flag (Decision Making) 
Mean 



Economics - It ! s 
1 Elementary 

Arithmetic in Food 
Stores 

Our 'Class Works 
Together 

Mothers-What They Do (Economics of working Mothers) 

We Want Goods and (Goods and Services) 
Services 



(Wants, Needs, Specialization) 

(Comparitive .Buying) 

(Problem solving and planning) 



We Make Choices 



Our Productive 
Resources 

The Tree 

Why People Have 
Special Jobs 



(Decision Making) 

(Limited Resources, Natural) 

(Natural Resources) 
(Specialization) 



Grade Level 
4-6 

4-6 

P-I 
P-I 

p-i 
p-i 

p-i 

p-i 

p-i 

p-i 

p-i 
p-i 

p-i 
p-i 

p-i 

i' 



Our Amer i can Flag 
Who Needs Rules - 



(Patriotism) • p_i 

(Getting Along Together) I-J 

Land, Labor, Capital (Farming and Productive Resources) P-I 

An Egg Becomes A Chick (Farming Resources) P-I 



MOVIES (con't) 

Cal1 No * ^ Title Concept Grade Level 

17*5 Rumpelstiltskin (Goods and Services) p 

1748 Division of Labor (Mass Production, p_i 

Specialization) 

1717 Schools and Learning (Responsibility for learning) P 

18Z *3 Beginning Responsibility (Personal Responsibility) P-I 

1846 Soybeans, The Magic (Production) i-j 
Beanstalk 

1853 . Courtesy, a Good (Values) P 
Eggsample 

1856 Education, Why Math (Everyday math, application) P-I 

5038 Food Around the World (Production) p_i 

Rice, America's Food (Techology in Production) I-S 
For the World 

5766 The City (Land, Labor, Capital, Planning) P-I 

5779 The Philippines (Land, People, Agriculture) I-S 

5959 Everyone Helps in a (Interdependence) P-I 
Community 1 

6029 The Library (Services) I 

6459 What Liberty and (Economic Goals) i 
Justice Mean 

6503 Why Fathers Work (Services) I 



6596 



The Emperor's New Clothes (Fradulent sales techniques) K-P 



P 



6597 The Lorax (Ecology) 

6611 Most Improtant Person (Getting along) K-I 

6795 Soopergoop (False Advertiseing) p 

6797 Chick, Chick, Chick (Services) P 

6805 Classifying (Relationships) P-I 

7048 Choosing What to Buy (Decision Making, Opportunity P-I 

Costs) 

7072 Chickenomics — A Fowl (Providing Services, Specialization) I-S 
Approach to Economics 



erJc Ivv 



C2 



MEDIA 



Call No. 



Title 



Video tape His Arkansas Land 
92 Winthrop Rockefeller 

K 



Kit 
330 
W 



Value of Things 



Films trip Basic Concepts in 

330 Economics 

E BFA 1973 

Filmstrip Primary Economics 

330 BFH 1976 



Concert 



Winnie the Pooh and the (Planning, Choice 



making) 
(Decision Making) 

(Goods and Services) 



Grade Level 



K-P 



Study Prints School Friends and 
371 



(Interdependence 



Kit 
398 
Ten 

Kit 
398 
Eig 



Helpers 

Jack and the Beanstalk (Barter and Trade) P 
The Emperor's New Clothes (Fraudulent Sales technique) P 



Filmstrip Little Red Hen 
Easy 



(Productive Labor) 



Filmstrip Life On a Farm 
630 



(Production, Services) P-I 



Filmstrip The Story of Egg s 
636 ~ 

Cassette Getting to Know the 
Recording Post Office 

383 

Transparencies Basic Economic Concepts 

Filmstrip From Egg fro Chick 

636 



(Production) 
(Services) 



P-I 



P-I 



10x 
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FREE AND INEXPENSIVE MATERIALS 



The Story of Bread; 



F acts About American Rice 
The Fourth R - Rice 
American Rice in the Diet 
Ricecraf t 



Continental Baking Co. 

P. 0. Box 731 

Rye, New York 10580 



Rice Council of America 
P. 0. Box 22802 



Houston, Texas 



7702? 



People on the Farm (Broilers) ; 



Tourism in Arkansas (Packet); 



Poultry Information; 



Tyson's books, charts and 
resource people 



U..S, Department of Agriculture 
Office of Governmental and Public Affairs 
Room 530A, US Dept. of Agri. x 
Washington, D. C. 20250 

Arkansas Dept. of Parks and Tourism 
One Capital Mall 
Little Rock, AR 72201 

Cooperative Extension Service \ 
U of A Division of Agri. 
Fayetteville, AR 72701 



Tyson Foods, Inc. 
2210 West Oakland Dr. 
Springdale, AR 72764 



9 
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TEACHER'S RESOURCE READING 



Allen, Michael 



Clark, Ginny 



Clark, J. R. , Jr. 

Gooper, Linda 

Freidman, Milton 
Mesgaros, Bonnie 



Quinn, Cathy 



Senesh, Lawrence 



Tiekin, Nancy 



Social Studies Call for Action ; 
Middle School Journal Vol. XI 
No.. 4, Pg, 13, Nov. 1980 

Let's Go Public ; 

The Elementary Economist Ed. 1931 
The National Center for Economic Ed. 
for Children, Lesley College, 
Cambridge, Mass. 02238 

Overview of Major Findings ; 

The Three R r s Demand a Fourth (Reasoning) 

NASSP Bulletin Oct. 1979 

No. 429 Vol. 63, PP 56-58 

Pennywise ; 

Mississippi Authority for Ed, T.V. 
Ridgewood Rd., Jackson, Miss., 39205 

Talking About Economics and Teachers ; 
Learning Magazine, Oct., 1981 

Trade Off Series ; 
Center for Economic Ed. 
Univ. of Deleware, 1978 
Bessie Moore Center 
Univ. of Arkansas 

Career Education ; 
Concepts and Bulletin Board Ideas 
Arkansas Department of Education 
Little Rock, AR 72201 

Our Working World Series ; 
(Planting Rice Song) 
Teacher's Edition 

Science Research Associates, Inc. 1965 

Learning for Fun and Profit ; 
Learning Magazine, Oct. 1981 



The following published by the Joint Council on Economic Education, 
New York, N. Y. , 10036 

E ducational Games and Simulations ; 
Darrell Lewis., Donald Wentworth, Robert 
Reinke, William E. Becker, Jr. „ 

Audiovisual Materials for Teaching Economics 
Third Ed.; by Charlett T. Hunter, David 
M. Nelson, John Farrell 



10' 



Learning Economics Through Children's 
Stories : "~ 



E1 



TEACHER'S RESOURCE READING 




From the Joint Council on Economic Education (con't) 

Master Curriculum in Economics Tor the 
Nation's Schools : A Framework ior 
Teaching Economics, Fart II. 

Economic Education for Arkansas Elementary School s; 
Arkansas Council of Economic Education 
State Department of Education 
Little Rock, AR 72201 

Economy Size ; 

Goodyear Publishing Co., P. 0. Box 2113, Santa Monica, CA 90401 
Economic Action Pack ; 

Illinois Council of Economic Education, Box 2594, 
Chicago, 111. 60690 

Basic U. S. Economic Concepts ; VMI Teachers, Social Studies Department, 
Campbell High School, Campbell, CA 
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